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Chapter 1: Introduction

Although billions of people occupy Earth, individuals themselves move in much smaller
spheres, with comparatively few connections to others outside of family. Many people only
experience the world as far as their city limits or county or state line. Contact with others of
different regions or cultures is limited, with knowledge about those from “outside” coming from
books, magazines, television, and movies. Ideas and beliefs about others who are different,
therefore, have “to be pieced together out of what others have reported and what we can
imagine,” which inevitably leads to preconceived, generalized opinions of groups as a whole
based on certain behaviors and characteristics of the few — in short, stereotyping (Lippmann 79).
Stereotypes are, more often than not, an unfair and oversimplified method of classifying people.
In his book, Public Opinion (1922), Walter Lippmann explains how stereotypes occur: “In the
great blooming, buzzing confusion of the outer world we pick out what our culture has already
defined for us, and we tend to perceive that which we have picked out in the form stereotyped for
us by our culture” (81). Modern cultures continuously rely on the preconceived ideas established
by outdated cultures, allowing the past to determine for the present an understanding of a world
much larger and more traveled today than yesterday. As such, stereotypes are passed down from
generation to generation, inexorably becoming part of a region’s culture with the most common
stereotypes being those based on class, race, gender, and/or region.

Stereotypes have been and continue to be perpetuated in several different ways: those
who manage to rise from a lower class to a much higher one may experience a figurative pain
“stemming from a developing hatred for the ones left behind;” disadvantaged people have a
proclivity to see themselves as society sees them; and, finally, literature and other forms of

media, such as art, television and film, music, and advertisements continue to support and sustain



Broyhill 3

stereotypes (Carr 64). These stereotypes usually encompass such characteristics as senseless
rage, slow-witted and unteachable, amoral, lazy and shiftless, racist, and inbred. Believing that
stereotypes in any society can be completely eliminated is idealistic, but naive; the key to
alleviating the devastating effects, however, lies in education. Exposing students to the world’s
cultures has never been more possible than today. In the United States, educators might invite
native guest speakers, procure specialized traveling museum exhibits, show regional
documentaries, participate with an interactive educational online site, or connect to another
school on the other side of the world; the possibilities are infinite, the goal: teaching others,
especially society’s young, that “different” is not synonymous with “inferior.” In order to reach
this goal, educators and students alike must become skillful in the ability to 1.) recognize
stereotypes in literature and other media forms, 2.) understand why they are stereotypes, and 3.)
decide whether the stereotype can be negated and if so, how. In other words, both educators and
students must become proficient in critical literacy by learning and continuously practicing
critical analysis of many different mediums — texts, film, music, and advertisements to name but
a few.

Critical literacy encourages students to actively participate in analyzing texts with the
goal of uncovering any underlying messages. Those who are critically literate have mastered the
aptitude to read, analyze, critique, and question those messages intrinsic within nearly all forms
of texts and media. By critically analyzing books, magazines, Internet sites, movies, television,
and music, students can be taught to recognize socially formulated ideas such as inequality,
repression, prejudice, or intolerance. Once able to recognize these concepts, students will then be
able to challenge them, thereby gaining a much deeper understanding of their world, both

internal and external. Students will have a better understanding of how societies decide what is
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“normal” and what is not, what is acceptable and what is not. They will also begin to realize that
by challenging social ideas, they can enact social change.

In his “Cognitive Skills of Effective Teaching” video series, Dr. Stephen Chew, Professor
and Chair of the Psychology Department at Samford University in Birmingham, Alabama,
teaches that students are “highly resistant to correction” and that misconceptions and incorrect
information are extremely difficult to unlearn (2015). Therefore, as the youth across this nation
begin to learn about great American classic and contemporary works, especially those from
Southern writers, and those portraying the Southern way of life, they should also learn how to
critically analyze such works in order to recognize any stereotypes of class, race, gender, rural
life, and region within those studied works. Once students are able to identify stereotypes and
understand how they negatively impact the targeted group, they can then learn how to
deconstruct the stereotypes, destabilizing, undermining, and weakening prejudices portrayed in
novels, movies, and other aspects of the media.

Stereotypes, although a nationwide issue, seem to be most prevalent in the southern
region of the United States, especially the deep south. Following the Union defeat of the
Confederacy, many white Southerners were ruined economically, shattered physically, and
traumatized psychologically. As a means of healing, white Southerners developed a new
ideology called the Lost Cause, which described the Confederate objective as heroic despite its
defeat. Promptly after the war ended, sentimental literary works and historical recordings began
to appear, idealizing the South and what its white citizens perceived as her lost culture: “The
Confederates won with the pen (and the noose) what they could not win on the battlefield: the
cause of white supremacy and the dominant understanding of what the war was all about”

(Loewen). Beginning in the last decade of the 19™ century, the Veterans’ History Committee,
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chaired by Carolina-born, aristocrat, Confederate ex-General Stephen D. Lee, the United
Confederate Veterans, the United Daughters of the Confederacy, and the Sons of the Confederate
Veterans denounced sectionalist Northern historians, claiming that their caustic criticisms of the
Southern ideologies were nothing short of evil and highly prejudicial; therefore, “they expunged
offending works from schools and libraries, silenced dissident teachers, and indoctrinated
Southern children with aristocratic social values unchanged since the antebellum epoch” (Bailey
508). These groups then depended on their own regional writers such as Thomas Nelson Page
and Daniel Lucas to represent their interests in history in “an attempt by the South’s aristocracy
to secure in the hearts and minds of all the region’s youth victories denied in the defeats of 1861
to 1865 (508). These Southern histories villainize the North, describe recently freed slaves as
being happy and satisfied before their emancipation, and describe slave owners as paternalistic.
Reasons stereotypes continue to prevail in this region in particular have historical and
social ties to the Civil War, the Agrarians, the Civil Rights movement, and what Southerners feel
were forced culture changes by Northerners and the Federal Court system. Contributing factors,
however, can most certainly be attributed to authors of fictional works. In 4 Question of Class:
The Redneck Stereotype in Southern Fiction (1996), Duane Carr notes that Southern characters
are represented stereotypically because “many authors do not write about rural people from first-
hand experience. Instead they too often assume they already ‘know’ these people in the same
way so many whites of all classes assumed — before the civil rights movement of the sixties, at
least— that they ‘knew’ African-Americans” (5). These antagonistic illustrations of rural people,
painted on the pages of popular novels by white urbanite authors, unfortunately contributed to
the nation’s generalized ideas of rural people and their culture. William Byrd, Thomas Nelson

Page, Erskine Caldwell, and Cormac McCarthy are examples of Southern writers whose works
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stereotype against African-Americans, women, poor whites, and/or Southern ruralists or
“rednecks.” The underprivileged characters portrayed by these authors, and others like them,
were written from the perspective of the outsider (the privileged white) looking in, not from any
personally experienced insider information. Their works, and other works like them, should be
critically analyzed against Southern writers whose works are written from an insider’s frame of
reference, which subvert the stereotypes of their individual experience; however, no one person’s
narrative can possibly speak for the fundamental lifestyles and experiences of any group as a
whole regardless of insider perspective. Works analyzed from both perspectives simultaneously
will make the conflicting portrayals of stereotyped characters more transparent. This in turn will
assist in deconstructing the stereotypes.

A select few Southern writers, writing from first-hand experience, have contributed
works centering on a disadvantaged person in a Southern rural setting. This unique group of
writers creates strong, minority protagonists (both male and female), who overcome socially
imposed shame and defy historically sanctioned stereotypes, breaking the pattern considered the
norm for their class, race, and gender. Three such authors and their works include Zora Neale
Hurston, Their Eyes Were Watching God (1937), Delores Phillips, The Darkest Child (2005),
and Dorothy Allison, Bastard Out of Carolina, (1992). These three writers infuse their fiction
with their own personal experiences, which give their underprivileged characters and rural
Southern settings a depth and realism often missing from the many works written by their more
privileged white contemporaries such as William Faulkner and Cormac McCarthy.

Born in 1891, Zora Neale Hurston was fortunate enough to have been raised in
Eatonville, Florida, a self-governing, all black community and the first of its kind in the United

States. Eatonville was the only town where Hurston could walk with her head held high, unlike
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other African-Americans of her time living in other Southern communities, which were governed
by Jim Crown laws; yet, despite being part of this peerless district, Hurston felt isolated and
alone (Beauchamp 75, 76). Her mother, too, gave her a unique upbringing by not restraining her
solely for her gender, encouraging her to speak her mind, a characteristic which was not
condoned by her father (Hurston, Dust Tracks, 13). Hurston brings these feelings and sense of
independence to her protagonist, Janie Mae Crawford. Set during the 1930s, and at one point in a
fictitious version of Eatonville, Janie feels alone and isolated. Her grandmother and first two
husbands treat her like chattel as they each control her actions, appearance, and words. However,
when Janie meets her third husband, she is able to break free from her bonds, and in this way
Hurston destabilizes the gender and race stereotypes.

Born in 1950 in Bartow County, Georgia, Delores Phillips, too, gives readers an insider’s
view to life as a Southern African-American female. Phillips’ novel is set in the fictional town of
Pakersfield, Georgia, spanning from 1958-1961, just as the Civil Rights movement is in its
infancy. The story is told through the eyes of Tangy Mae Quinn, one of ten children born to
Rozelle Quinn. Although Tangy lives in utter poverty, endures physical, mental, and emotional
abuse at the hands of her mother and others, and is expected by the white community to feel
shame for the color of her skin, she refuses to be a victim or succumb to a stereotype. Phillips
disrupts the conventional image of African-Americans as unteachable, violent, and sexually
promiscuous through Tangy, who proves to be a reliable witness to unwarranted and
inappropriate actions by whites against blacks. Hurston and Phillips each subvert stereotypes by
juxtaposing their positive heroines against antagonists who represent Southern Agrarians, white

supremacists, and a patriarchal society.
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Dorothy Allison, like Hurston and Phillips, brings a sense of realism to her novel. She
grew up part of a large, rural, poor family and suffered abuse at the hands of her stepfather like
her protagonist, Bone. Although Allison’s novel does include characters acting in stereotypical
ways, these characterizations are used to help contrast the growth of Bone’s character throughout
the novel as she fights to overcome the demons of a world in which she never asked to be a part.
Allison infuses her protagonist with positive qualities, giving Bone an ability to survive a
fatalistic genealogy without succumbing to “white trash” stereotypes. These are the realistic
experiences Allison brings to readers in order for them to understand that Southern
disadvantaged whites are not “white trash” nor is this social class anything in which to be
ashamed, which is an invaluable lesson especially for today’s youth as they are bombarded with
such stereotypes in the media.

The pervasiveness of stereotypes in the media continues to negatively affect all
Americans, not just the minority groups being stereotyped or the victims of oppression or
exploitation. These nefarious media images are found in commercials, film, fine art, cartoons,
music, and, of course, the Internet, which makes reaching millions of people around the world
possible — both a blessing and a curse. Entertainment, advertisement, and news agencies continue
to irresponsibly produce and publish works that sustain prejudices based on race, gender, and
culture, so accountability must fall to the media agencies because of the methods used to
propagate socially harmful imagery; however the receiver of the message carries some
accountability in how he or she subscribes meaning to the images being presented by the mass
media. Through vigilant and dynamic guidance, chiefly in the area of critical literacy, educators
can teach students how to recognize images portraying minorities in a negative, damaging light

and counteract them in less generalized, more positive ways.
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Only through a commitment to changing attitudes toward how society sees each other can
the diminishing and marginalizing of stereotypes occur. Educators have a responsibility to their
students to teach critical literacy through critical analysis of myriad works, to overrule the
misconceptions that the negative behaviors of individuals or small groups from like ethnicities or
geographical locations represent the whole. They must educate them to go against a natural
instinct to look for patterns in behavior and then associate those patterns with any intersectional
identity, for it is these patterns that make stereotyping appear natural. Hurston’s Their Eyes Were
Watching God, Phillips’ The Darkest Child, and Allison’s Bastard Out of Carolina can be used
to give all students, regardless of individual background, an opportunity to experience, and learn
from, the perspectives of others. Students who learn how to deconstruct the stereotypes in nearly
all aspects of media will gain new perspectives of different cultures, understand how stereotypes
are formed and perpetuated, and conceivably cease associating behavioral patterns of a few to

the whole.
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Chapter 2: Media on the March

In 2002, CBS attempted a new reality show called the Real Beverly Hillbillies. The
concept, like the 1960’s sitcom, The Beverly Hillbillies, was to find a Southern, multi-
generational, highly rural, low-income family and transplant them to a glitzy mansion in Beverly
Hills, California, for one year. During that year, they would be given an unspecified amount of
money to spend as they wish, have maids, drive expensive vehicles, and eat at opulent
restaurants while being filmed for the sheer entertainment of American audiences. CBS talent
agents focused their search to the Appalachian region of the southeasterly states, primarily
Kentucky. The network offered residents of Kentucky up to $1,000 to recommend families, and
$500,000 to a family willing to relocate to Beverly Hills for one year (James 2003). CBS, hoping
for the same success with this reality show that they had with the sitcom, never expected the
fierce, adverse reaction from critics who quickly dubbed the search “a hick hunt” (James 2003).
A few months later, CBS shut down the project without shooting even one scene. Using
examples from reality television and other forms of entertainment, as well as the news media,
this chapter demonstrates that media has been, and still is, more than any other source,
responsible for disseminating stereotypes of marginalized subcultures. Entertainment and news
media, like novels, should be critically analyzed to discover and subvert pre-existing notions of
certain social groups, especially Southern stereotypes.

Very few people ever have the luxury or opportunity to travel the world and experience,
let alone appreciate, the myriad cultures that exist across the seven continents; therefore, many
people’s ideas of different cultures are based primarily on information gathered from the
multitude of multimedia available to the public, not on first-hand knowledge. For example, here

in the United States, many Americans, regardless of region, believe that nearly all Southerners
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must have fought for the Confederacy during the Civil War because it was a war between the
North and South. Adding to this fallacy are numerous misconceptions and inaccuracies that can
be found in the history books of American schools and historical sites throughout the South and
what were considered border-states (slave states that did not join the Confederacy or secede from
the Union). This misinformation is due in part to Southern educators not allowing many works
written by Northerners. As discussed in Chapter 1 of this thesis, close to the turn of the 20™
century, the Veterans’ History Committee, the United Confederate Veterans, the United
Daughters of the Confederacy, and the Sons of Confederate Veterans denounced sectionalist
Northern historians, claiming that their caustic criticisms of the Southern ideologies were
nothing short of evil and highly prejudicial; therefore, offensive historical works were obliterated
from Southern schools. Southern children were taught the history approved by Southern
aristocracy and written by Southern writers. Misconceptions and inaccuracies became so rooted
in Southern society that they extended into the modern Southern culture. The consequence of this
distorted understanding of Southern culture became a caricature of the poor white Southerner
and the South in general.

In A Question of Class: The Redneck Stereotype in Southern Fiction (1996), Duane Carr
discusses William Byrd II, a Virginian planter and author who wrote among other works, History
of the Dividing Line, which was “published posthumously in 1841” (15). Byrd developed History
from a diary he kept while surveying the boundary line between Virginia and North Carolina in
1728; however, Carr writes that Byrd’s book was based on “creative embellishments of skeletal
diary entries made during the expedition” (15). These embellishments were initially intended to
mock only his colleagues, but he later twisted his so-called observations and instead fabricated

“broad, grotesquely ‘comic’ caricatures of the backwoods frontiersmen of North
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Carolina...[succeeding] in creating crude stereotypes of lazy mountaineers that have become
prototypes for a seemingly endless parade of writers and cartoonists” (15). Works like Byrd’s
would most likely be one of limited sources of rural cultural information for non-rural societies
during the latter half of the nineteenth century since many people would be unable or unwilling
to travel to such remote areas to experience the same frontiersmen-type folk first hand. Today
lampooning and ridiculing of the South continues to be perpetuated and promulgated through
differing modes of mass media such as editorial cartoons, movies, and even the news media.
The media today, whether it is in cartoons, print, or video, has made a science of
understanding how the public uses and reacts to images. Marketing agencies specialize in this
understanding, and good companies can make millions appeasing their corporate clients.
Manufacturers of such products as health and beauty, household cleaning agents, breakfast
foods, drinks, and baby supplies have no problem spending hundreds of thousands to millions of
dollars on marketing agencies for research and developing ads that will entice certain
demographic segmentations. Teen magazines will include ads aimed only at pre-teens and teens,
soap operas will play commercials generally of interest primarily to women, while televised
sporting events are aimed primarily at men; in this way, media contributes heavily to
stereotyping. Since imagery often appeals to an audience’s emotions, it “[s]ubtly or explicitly
shape[s] our perceptions of reality” (Elliot 10). In their article, “Media Images and the Social
Construction of Reality,” William A. Gamson, David Croteau, William Hoynes, and Theodore
Sasson write: “Images are ... reproductions ... a mental picture of something not real or present”
(374). Because interpreting images is subjective, advertisements designed to attract a certain
demographic may include incidental affects “whether or not the designers are conscious of this

intent” (374). For example, an alcohol commercial that includes a beautiful woman may be
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meant only to sell alcohol to men, but incidentally convey a message of both men’s and women’s
gender roles. Because people rely on what they see to define their world, it is understandable
how easy stereotypes are developed.

How can images be so powerful as to heavily influence a nation’s, even the world’s, idea
of Others? Erin Stueter and Deborah Wills explain in their essay “Drawing Dehumanization:
Exterminating the Enemy in Editorial Cartoons:”

[It] is based on principles fundamental to semiotic analysis: that images and objects

signify or mean things that go beyond their immediate literal meaning, and that this

extended or figurative meaning is based on and can infinitely expand the relationship of
the object or images to the larger systems of meaning (cultural, economic, textual, and so

on) that provide their context. (324)

In other words, the images media present to the public are generally “decoded” by a society or
culture based not only on strict, exact denotations, but also on metaphorical, symbolic
connotations. All forms of media are interactive with viewers. Media presents a certain message,
but the viewers depend on their own knowledge and experiences to interpret the message.
Individual knowledge and experiences are, in turn, highly influenced by the society and culture
in which they are a part. This makes audiences extremely susceptible to accepting stereotypes.

Imagery is one of the most powerful methods used to shape perceptions of reality.
Photojournalism, print ads, commercials, movies, and television all use imagery to “sell” a
product. With monetary rewards being the end goal of media, the means for reaching that goal
can be deceitful and manipulative. Deceit and manipulation are often successful because the
public generally trusts most avenues of media to deliver the truth and tends to believe what it

sees. In her essay, “Ethical Responsibilities and the Power of Pictures,” Deni Elliot writes, “At a
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broader social level, the whole community has been indirectly harmed by the decrease in trust”
when the media acts irresponsibly by showing harmful or deceitful images (13). Deception is
successful because people expect the truth and they tend to believe what they see (Elliot 14).
With today’s technology, manipulating images is extremely easy, but only a select few are
schooled enough to pick out a manipulated image. Not only does the public have to contend with
the possibility of deceitful images, but also the cutthroat competition between news media
agencies. Because the major newspapers and news channels are corporate owned, enormous
pressure exists to get “the story” out first. Because of this, the public is fed inaccurate
information almost akin to rumors and speculations rather than good, ethical, professional
journalism.

Unfortunately, much of the public today tends to believe what they see and hear through
almost any type of digital media. Most disturbing is the influence such media have over the
public’s interpretation of issues and events, which opens the way to the possibility of creating
stereotypes on a much larger social scale. Negating stereotypes promulgated through media
avenues could conceivably be an extremely difficult task, but not impossible. The primary way
for media outlets to lessen the stereotypes is to be willing to act in a more ethical, less economy
driven way. They must be willing to pander less to owners and sponsors, and concentrate more
on educating the public by portraying stereotyped minorities in more realistic ways.

Cooke-Jackson and Hansen echo Walter Lippman’s explanation of how and why society
stereotypes, which is essentially to create shortcuts of how the world is perceived in order to
handle the overwhelming amount of information needed to classify individuals. Thinking in
terms of types and generalities is much easier and more efficient when looking at the big picture;

however, these generalities tend to get passed down from generation to generation. In 2018,
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cultural types and generalities are no longer confined to pockets of communities, but
disseminated through the vast network of multimedia. Cooke-Jackson and Hansen note, “Modern
media have tremendous power to create and perpetuate stereotypes” (185). Because of this
incredible influence over how the public views certain subcultures, the media have an ethical
responsibility of portraying these subcultures as accurately as possible. Acting unethically “can
result in social injustices for individuals who make up that subculture” (Cooke-Jackson 186).
Most damaging of all when media support stereotypes is the likelihood of minority subcultures to
assimilate (whether consciously or unconsciously) negative opinions and ideas of who they are,
which in turn may create a sense of shame and condemnation. In many cases, the purpose of
such imagery is to dehumanize minority subcultures.

Dehumanization is a stratagem used for centuries; “[i]ndeed, they have been in place
since the first intercultural encounters and are part of a rich symbolic world developed and relied
upon by Europeans and Americans” to put others in their place (Steuter and Wills 47). In his
book, Last Chapter, war correspondent Ernie Pyle recounts his first impression of the Japanese
people during World War II. Upon seeing Japanese Prisoners of War, or POWs, shortly after
landing in the Marianas, Pyle writes:

In Europe we felt that our enemies, horrible and deadly as they were, were still
people. But out here I soon gathered that the Japanese were looked upon as
something subhuman and repulsive; the way some people feel about cockroaches
or mice. Shortly after I arrived I saw a group of Japanese prisoners in a wire-
fenced courtyard ... wrestling and laughing and talking just like normal human
beings. And yet they gave me the creeps, and I wanted a mental bath after looking

at them. (4)
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In other words, European enemies, such as the Germans during World War II, were viewed as
human beings while the Japanese were considered vermin. Even American war time propaganda
perpetuated this dehumanizing view of the Japanese by printing cartoonish images of rats and
mice with narrow, slanted eyes, buck teeth, and somewhere in the image would be the Japanese
insignia. The metaphoric imagery was so successful at instilling fear in the American people, that
internment camps were created specifically for Japanese-Americans. Further examples of
dehumanization abound even in recent history — African-Americans, Latinos, and disadvantaged
Southern whites — to name but a few.

Cooke-Jackson and Hansen further note, “Stereotyping cultures is one tactic dominant
cultures use to implement control” (186). One good example of this tactic is how slave owners
would stigmatize and vilify their slaves in order to not think of them as people (Enteman 20).
Also during this time, disadvantaged whites were viewed as human only when compared to
slaves. Although great strides have been made in society and government, inequalities between
African-Americans and whites in general can still be found; however, blatant stereotyping of
African-Americans in modern writings, movies, and television is, for the most part, deemed
socially unacceptable while disadvantaged whites still seem to be fair game as they continue to
be marginalized and dehumanized. In his NPR article, Eric Deggans, TV and media critic for the
Tampa Bay Times, asks, “So why haven’t these other shows stereotyping white people seen
protests just as strong [as those against negative shows of minorities]? I suspect it’s because too
many folks see stereotypes as a problem mostly for people of color” (Deggans). Gurney Norman,
an editor of Back Talk from Appalachia, criticizes Robert Schenkkan, author of the Pulitzer Prize

winning play The Kentucky Cycle, for his negative portrayal of Appalachians. Among other
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points, Norman criticizes Schenkkan for “tromping on real people and the real facts of their
history” (9). Norman later tells Kentucky author, Bobby Ann Mason:

America needs hillbillies ... Mountain people are the last group in America it is

acceptable to ridicule. No one would stand for it for a minute if you took any other group

— Native Americans, African Americans, Hispanics, women — and held it up as an

example of everything that is low and brutal and mean. But somehow it’s OK to do that

with hillbillies (Billings 9, emphasis original).

This ridiculing has a greater impact than just stereotyping, it also draws attention away
from not only their magnificent and unique subculture, but also the deficiencies of basic
resources such as “adequate housing, quality education, health care, and accessibility to other
resources urban dwellers take for granted” (Cooke-Jackson 188). Add to this the way most media
channels consistently present Appalachians and other disadvantaged whites as laughable,
uneducated, sexually deviant, and violent. Even the subculture that is the center of such
stereotyping most likely will begin to believe and internalize the negativity as well. Regardless
of race or class, minorities who internalize negative stereotypes are more likely to be ashamed of
their culture (Cooke-Jackson 186). So, with whom does the responsibility lay to interpret images
in a non-stereotypical way? Does it lay with the creator of the message, or the receiver?

The media shoulders the majority of the burdens of responsibility since their messages
are meant to reach as many people as possible with an intentional message. Disseminating
unethical imagery has the power to influence the opinions and ideologies of audiences. But, the
media cannot be held completely responsible; the public must accept its part in how far negative
imagery spreads. Audiences should not take everything it sees or reads at face value, but should

do their homework and educate themselves, especially when different cultures, ethnicities, or
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races are depicted in a negative or questionable manner. Most Americans may not question a
story the press publishes or airs, but then most Americans may not realize that a very small
cluster of corporations own many of the media outlets (news agencies, book and magazine
publishers, television, and movies). The result of such concentrated ownership could have “grave
consequences for democracy: concentrated ownership of media inevitably narrows the range of
information and imagery that is disseminated” (Gamson et. al. 376). Information that might
portray an agency’s owners in a poor light may be either not reported on at all or the full story
not revealed. Coursework that studies ownership as it relates to the news and entertainment
industries would be extremely beneficial to students in better analyzing what is real and what is
manipulation. But news agencies are not the most popular media today.

Comic strips are one of the oldest mediums of entertainment, predating television,
movies, and most recently the Internet. Comics were and still are used to graphically show both
the good and bad sides of almost any society’s culture. Comics have been known to spread
biased, malicious information. This negativity can best be seen in one of the earliest forms of the
medium — editorial cartoons. As a teaching tool, instructors can have students consider such
questions as: What is/are the implication(s) of the cartoon? Who is/was the intended audience?
How would the cartoon have been received during the time period it was first published versus
how it would be received in today’s time? Is it possible to deconstruct the cartoon in order to
subvert the probable intended “message?”” By answering such questions, students will be
learning the fundamentals of critical analysis that can later be expanded upon and applied to
other media forms. Educators can utilize editorial cartoons by having students analyze such
aspects as how cartoonists represent minorities, racial or class differences, or those groups

considered “enemies” of America.
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A very common illustration is anthropomorphically drawing a symbol or an individual of
the enemy. Many times this means using vermin, insects, reptiles, or any other creature the
average American sees as dirty, disease riddled, evil, or vicious. Rats, insects, and snakes seem
to be the favorites of illustrators. Representing the perceived enemy in a bestial, repulsive
manner generally has the affect of dehumanizing the enemy; therefore, those who make up the
group being editorialized no longer resemble humans. When we stop thinking of Others as
human, then any disparagement or violence visited upon them can be seen not only as warranted,
but justified. False imprisonment, torture, and killings are deemed acceptable. After all, rats
equal disease, insects equal terrifying infestations, and snakes have almost always had the
reputation of being evil and dangerous.

In relation to the South, cartoons were published portraying African-Americans as
ignorant, uneducable children, incapable of taking care of themselves, thereby justifying slavery
as humane and beneficial to the enslaved. This justification was necessary to the slave states
since they depended so heavily on the free labor. The intent of the images was not only to
convince anti-slavery activists that the enslavement of the black people was done out of
compassion and kindness, but to also convince themselves of the same thing. To give up slavery
would be too costly, as they would have to begin paying labor wages, not to mention the loss of
the monies paid on their initial “investment.” Southern slavery propaganda would also use its
imagery to denounce abolitionists as depraved individuals who encourage the “evils” of
miscegenation. The intent of these types of comics was to make the audience think that any
abolitionist was disgusting, and therefore should be hated. And still other cartoons portrayed
them as dangerous animals, thereby justifying the horrific violence acted upon them. To counter

such delusional imagery, the North would publish its own editorial cartoons showing the realities
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of slavery and the people caught up in its dehumanizing grip. These cartoons showed the South
treating African-Americans as nothing more than property no different than cattle, land, or
household goods. They also tended to show just how self-reliant and capable the enslaved
actually were.

Southern stereotyping editorial cartoons around the time of the Civil War centered on the
South’s exploitation of African-Americans and uncompromising determination to continue with
the Agrarian culture. By the 1950’s and 1960’s, editorial cartoons about the South had not really
changed in theme. These later editorials moved from concentrating on the South’s use of slaves
to their unfair, unequal treatment, and violation of the civil rights of African-Americans. These
cartoons, although no doubt “politically” accurate, generalized all Southerners as rigid,
uneducated, small minded, racists. Educators can use such editorial cartoons along with Southern
history, from both the Southern and Northern viewpoints of the time. Analysis of the editorial
comics in conjunction with analysis of the history will assist in revealing how many of the
Southern stereotypes came to be. Such analyses and discussions can be how students begin to
learn how visual imagery is used to manipulate how people think about society and its people.

Analyzing editorial comics can easily segue into the analysis of other imaginative
drawings that mock the Southern working class and disadvantaged. During the early 20" century,
comic strips such as Billy DeBeck’s Snuffy Smith (1935) and Al Capp’s Li’l Abner (1935) were
immensely popular nationwide. These comics mocked Southerners, stereotyping them all as
“hillbillies” who are lazy, live in run down shacks, mangle the English language, have illegal
moonshine stills, gossipy wives, and a total disregard for the law (Clark). Although humorous,
DeBeck’s and Capp’s farcical portrayal of those living in the rural South was quite harmful, even

among urban Southerners. According to Thomas Hanchett, curator of the 2007 Levine Museum
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exhibit “Stripped: A Revealing Look at Southern Stereotypes in Cartoons,” comics that
showcased the hillbilly way of life during the 1930’s were extremely popular because of the
Depression affecting all Americans. These comics of poverty-stricken mountain families offered
an opportunity to laugh for those hit hardest by the infamous stock market crash (Clark). During
a time of great feelings of fear and hopelessness, Snuffy Smith and Li’l Abner were much needed,
albeit brief, distractions. One result of such entertaining distractions is the stereotyping of
Southerners as backward, lazy, dishonest, mountaineers, a perception later fortified by television
and movies.

Movies took the already harmful images of Southerners from the still life of the page to
the movement of video, transferring negative thoughts of mountain folk from cartoons to living
people making the stereotypes even more believable. Movies such as Deliverance (1972), and
the Wrong Turn franchise (2003, 2007, 2009, 2011, 2012, 2014) set in areas considered the
“deep south,” portray rural Appalachians as insane, violent, inbred rapists intent on murdering
anyone they consider an outsider, which is anyone living outside their isolated social strata.
Movies and television shows, however, are rife with surface distractions such as scenery, make
up and wardrobe, and speech patterns making critical analysis more difficult than for editorial
cartoons and comic strips. Building on the skills developed analyzing comics, students should
begin digging below the superficial to find the deeper meaning in the setting, character
appearance, and speech.

Considered to be the embodiment of all that is Southern, Deliverance based on the novel
of the same name by James Dickey, is replete with Southern stereotypes. The story follows four,
presumably affluent, men from Atlanta, Georgia, who decide to canoe down the fictional

Cahulawassee River, located in the backwoods of Georgia, before the river valley is flooded by
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the construction of a dam. While travelling to their launch site, the four men, Lewis, Ed, Bobby,
and Drew, encounter a few of the river valley locals who are contrasted heavily against the
sophisticated city boys. One of the first locals encountered is a young, mentally handicapped boy
on the porch of a small country store. The appearance and actions of the boy insinuate the
stereotype of incest in the South. To leave no doubt that the protagonists view the boy in a
stereotypical way, Bobby mentions the “genetic deficiencies” of the locals. Later, Ed and Bobby
are attacked by two “hillybilly” men, one of whom rapes Bobby while evoking one of the most
well-known movie quotes, “You got a real purty [sic] mouth.” This early scene sets the tone that
the residents of this rural area are uneducated, cruel, violent, and sexually deviant. A more
contemporary example is the Wrong Turn franchise. This movie and its sequels take place in the
West Virginia backwoods, but other than location, the premise of Wrong Turn is very similar to
that of Deliverance: Young sophisticated city dwellers come to the West Virginia woods for a
quick vacation, but for various reasons, they become stranded on an isolated road. Cue the
stereotypical uneducated, violent, sexually deviant, inbred backcountry Southerner. One major
difference between Deliverance and Wrong Turn is the actual characterizations of the
antagonists. Where the “hillbillies” in Deliverance look somewhat normal, and speak clearly if
not intelligibly, those in Wrong Turn are horribly disfigured and communicate only with grunts
and gestures clearly due to years of inbreeding. Despite the fact that the characterizations of the
antagonists in Wrong Turn are woefully farfetched, the franchise perpetuates the idea of rural
Southerners as extremely frightening, murderous, lunatics.

Quoting Brent Brown, a cartoonist for Mountain Xpress, which is based in Asheville,
North Carolina, Paul Clark writes, “‘A lot of people get their ideas of the South from movies like

‘Deliverance’ [sic]. Inbred rednecks descending on them in the woods fulfills [sic] their
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expectations of Southerners as backwoods, toothless types. There are a lot of misperceptions, but
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it’s an easy shorthand to figure things out quickly’” (Clark). These movies, and others similar to
them, have t