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Abstract

The Impact of a Freshman Academy on High School Transition. Veasey, Ghiemy
2011: Dissertation, Gardner-Webb University, Student Achievement/Student/
Attendance/Adolescents/Potential Dropouts/Graduation

This dissertation was designed to identify and describe the impact a frestadams

has on high school transition for ninth-grade students at a rural high school in western
North Carolina. This case study investigated the problems ninth gradetsaas

they transition from middle school to high school. The study examined student
achievement, student attendance, and the graduation rate in an effort to determine
whether a freshman academy at the high school helped students transitiorfudlyccess

The transition to high school may be difficult for some students because of the €ountle
changes they are experiencing as adolescents. The high school in thisagudcated

in a rural western town in North Carolina and identified the ninth-grade ddke alass
with the most struggling students. In an effort to help students transiticesstidty to

high school, a freshman academy was implemented.

This qualitative study consisted of interviews with the principal, assistatipal,
guidance counselor, and teachers in the freshman academy. Additional data was
collected from high school principals in the district with freshman acaddmie
determine strategies implemented for freshman academies in the sctrazil dt®cus
group interviews were conducted with teachers in the academy. A céfiteperson
was also interviewed. A survey was conducted with teachers to asdeetain t
perceptions of the freshman academy since the implementation.

Interview data was collected, transcribed, analyzed, and reported in tavedmanat
according to themes and research questions. Survey data was colledyeddanad
reported in a frequency table. Data from interviews, archival data, asdrirey were
triangulated to validate the findings for the study.

An analysis of the data revealed the freshman academy at the high school digawdt im
student achievement, student attendance, or the graduation rate. The data dideneveal t
was an impact on student motivation, students’ attitudes toward school, and the school
culture. Students participated in the learning process by interactingheiitipéers.
Teachers used various instructional strategies including technology to diehaten

students. Students enjoyed positive relationships with their teachers. School-wide
expectations and teacher collaboration contributed to the culture of the school.
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Chapter 1: Introduction and Nature of the Problem

The transition from eighth grade in middle school to ninth grade in high school
may be difficult for many students. Students transitioning to high school fromemiddl|
school are adolescents undergoing emotional, physical, social, and in&ltdetilenges
(Cauley & Jovanovich, 2006). Because these students are in transition in every aspect of
their lives, the change or transition from middle school to high school presents yet
another challenge for them.

In their research summary, the National Middle School Association (NMSA)
(2006), citing Hertzog and Morgan (1998), the National Center for Education (NCES)
(2002), and Roderick and Camburn (1999), noted the transition from middle school to
high school has received more attention because of the increase in high school course
failures and dropout rates. Further research indicated 30% of ninth gradersifasht
high school with their peers (Olson, 2006). In a report on preventing dropouts, Jerald
(2007) maintained the transition years are critical gateways ondlleéa graduation.

The report supported findings from research by Mizelle (1999) that concluded students
are less likely to drop out of high school if they participate in programs that heip the
transition from middle school (Kaufman, Kwon, Klein, & Chapman, 2000).

As students transition into high school, Morton (2005), citing earlier research by
Donohoe and Zigmond (1990), noted ninth graders experienced academic difficulties
upon the transition to high school because, for the first time, students in the ninth grade
must take and pass required courses for graduation. Lampert (2005) maintainad stude
entering high school encounter more teachers and more academic pressures. Moving
from middle school to high school, many students find there is change in the way they are

expected to learn. As middle school students in the eighth grade, these students were



accustomed to interdisciplinary courses of study with the same group of teactex

more cooperative learning approach than in high school (Pitts, 2005). Herlihy (2007)
contended the focus of instruction changes in high school from teaching and nuhering
whole child to focusing on the content of academics.

In a 2003 study conducted by Letrello and Miles, two groups of ninth-grade
students attending the same midwestern high school were interviewed redaeding t
perceptions of high school transition. One group of students included six students with
learning disabilities and the other group included students without learnifgitiesa
Results from the interview revealed both groups of students indicated the mosttdiff
aspects of moving to high school were getting used to the block schedule, high
expectations of teachers, managing time, and lack of time for sociatiastivi

Graber and Brooks-Gunn (1996) maintained not only is there a decrease in
achievement as students transition from middle school to high school, there is arincreas
in behavior problems in the form of suspensions and expulsions. According to the North
Carolina Department of Public Instruction’s (2007) report to the Joint ladigis!

Education Oversight Committee, during the 2006-2007 school year, ninth graders
received 71,494 short-term suspensions in comparison with 34,614 short-term
suspensions for 10th graders, 22,605 for 11th graders and 13,762 for 12th graders. Ninth
graders received 1,590 long-term suspensions, the largest number in comparison to 660
for 10th graders, 450 for 11th graders and 239 for 12th graders (North Carolina
Department of Public Instruction, 2007).

Transitioning from middle school to high school, students often experience a new
social structure and dramatic change in their social status (Kerr, 2002a)26G2a)

further maintained that “ninth graders go from being the oldest, most ex@efrienc



students in the middle school to the youngest, newest members of the high school
population; thus negating their ‘top dog’ status” (p. 3), promoting feelings of anonymity
and isolation In her articleBack to school: Ninth grade proves to be a pivotal year for
youths Chute (1999) reported that according to Hertzog and Morgan (1999), who
conducted a study of the Alleghany School District in Pennsylvania, some stad&rd

at high school feeling scared because they are under pressure soeiallyass
academically.

Students transitioning to high school may encounter problems with attending
school regularly (Mizelle, 2005). Mizelle (2005) stated that when students do not know
where to turn for help, they feel stressed and their self-worth along witlythdes may
drop, causing students not to attend school regularly. Chute (1999) noted attendance as a
factor in students’ successes during transition in the Allegany County Scistrattiin
Pennsylvania. She reported the lowest attendance recorded in any gradéwasnth
grade.

The No Child Left Behind Act of 2001 (NCLB), a federal legislation,
reauthorized the Elementary and Secondary Education Act and focused much attention
on the responsibility of school districts to help all children achieve at high levie¢s. T
underlying message in this act was to discourage schools from pushing out students who
did not meet achievement goals (Olson, 2006). Two years prior to the NCLB Act (2001),
in a speech to the National Press Club Luncheon diitegking Rankb®y NASSP in
September 1999, Richard Riley, Secretary of Education in the Clinton admiorstrati
called for high schools to create small supportive learning environments that give
students a sense of connection (Riley, 1999). Riley (1999) advocated for schoals-withi

schools, academic houses, and an advisor for every high school student during the 4 years



of high school. Based on Riley’s (1999) belief regarding education, therecaneajar
transition years in a high school student’s life. The first is the transitiorhigh school
and the second is the transition when a student graduates from high school. In that
regard, according to Riley (1999), the transition for students moving from matdiels
to high schools can be made smoother through freshman academies.

Chmelynski (2004), in an article to the National School Board Association,
maintained that because ninth grade is hailed as a difficult yeauflangs, an initiative
that has gained support to ensure students transitioning to high school from middle school
are successful, some districts across the nation are designing and imipigrinesbhman
academies. The academy concept, according to Riddle (n.d.), is a comprehensive
program to ensure students are successful in a nurturing academic environment. Cook,
Fowler, and Harris (2008) maintained freshman academies provide incomingradéh
students with additional resources and personalized support to overcome transitional
obstacles. Hendrix (2007) noted while the arrangement of the academies matheot be
same, they share some similarities. These similarities may inclpdetesections of a
school designated only for ninth graders and their teachers.

Nationally, some schools and school districts have implemented freshman
academies for students entering ninth grade in an attempt to ease thiernréosit
middle school to high school. For example, in Kanawha County, West Virginia, school
administrators at Capital High School began planning a freshman academsgnitige
of 2004 in an effort to assist students with the transition from middle school to high
school (Hughes, Copley, & Baker, 2005). The academy was implemented during the
2004-2005 school year. Teachers were selected from the current faculty and @3 stude

who scores ranged from the 35th to the 49th percentile were selected to partistpate



the end of the school year an evaluation was made to determine what effect, if any,
participation in the academy had on students’ attitudes, perceptions, and skills.
Researchers from Edvantia, a research laboratory, conducted the study. Fmodings
this study revealed students had a positive attitude and felt their teacliensiaadly
supported them.

In 2005 the staff of Moravia High School in Moravia, New York, implemented a
freshman academy in order to ease the transition of middle school students thbdah s
(Moravia Central School, 2008). The purpose of this academy was to support students
and teachers to be academically, socially, and emotionally successfuhcddemy was
housed in one building with a team of teachers. This gave teachers the fletalpliay
and conduct lessons that required extended time (Moravia Central School, 2008). Data
after 1 year of implementation showed attendance improved .67% from 94.03% in 2004-
2005 to 94.70% in 2005-2006. There was a reduction in discipline referrals from 620 in
2004-2005 to 501 in 2005-2006. The failure rate for ninth graders also declined 86%
from 14% in 2002-2005 to 2% in 2005-2006.

North High School in Davenport, lowa, implemented a ninth-grade academy in
the 2006-2007 school year to serve students as they transitioned to high school (North
High School, 2008). The academy consisted of all first-time ninth graderssiataat
principal, school counselor, and teams of teachers assigned to four core sabgect a
These teachers shared common time during the school day. The academytedsrioca
a separate section of the building in the main hallway. Data after impldimembthe
academy showed a reduction in discipline referrals of 25% and a reductiorsin clas
failures for the entire 2006-2007 school year of 8.9%.

Cook et al. (2008) noted from 2001-2007 that 134 ninth-grade academies in 63



counties were implemented throughout North Carolina. Researchers CooR@08). (
studied 82 of these academies. The premise for these academies was to provitle suppor
to ninth-grade students as they transition to high school in an effort to decrease
nonpromotions and the dropout rate (Cook et al., 2008). Findings from this study
indicated that from 2001-2007 there was a decrease in nonpromotion rates for schools
with ninth-grade academies of 15% compared to a 22% state average anficarsig

change in the dropout rate of 6.6% in schools with ninth-grade academies compared to
the state average of 12.5% (Cook et al., 2008).

Transition concerns are not just limited to students in the United States.eim a N
Zealand study, researchers Cox, Kennedy, Bishop, and Porteners (2004) conducted a
semi-longitudinal study designed to gather information from students about their
experiences as they transitioned from primary to secondary schools. Thefeuvere
phases to the 18-month study. In phase one, interviews were conducted with 111 year 8
students. In phase two, interviews were conducted with 104 year 9 students and two
groups of year 13 peer supporters. Phase three consisted of interviews withrd1 yea
students. In the fourth phase, 93 of the original 111 students were interviewed. In each
phase, students were tested in reading, writing, and mathematics beforeand aft
transition using Assessment Tools for Teaching and Learning Tests, a eoivgagd
assessment package designed to check patterns of achievement. Redittsemaat
revealed that between phase one and phase two, average student achievemenndropped i
mathematics. There was no significant improvement in reading and no significant
improvement in writing scores. Results between phase two and three showed average
student achievement improved significantly in all subjects and results betwees pha

three and four indicated significant improvement in reading only (Cox et al., 2004). The



study also revealed from student responses during phase one that 58% of the stddents ha
a positive attitude about school in year 8; however, in year 9, 43% of the students felt
good about school.

The transition to high school is a critical stage in the lives of adolesceaartgh{
2007). According to Hertzog and Morgan (1997), moving from middle school to high
school can be a very exciting time for students, yet the transition is fillbdweat
anxiety and stress for many adolescents. In that regard, school dastrads the
country are implementing freshman academies to ease the stress andsaaxistudents
transition to high school.

Purpose of the Study

The purpose of this study was to examine the freshman academy at one high
school. This study specifically investigated the impact the freshman agadenon the
transition to high school in the following areas:

1. The conditions that warranted a freshman academy.

2. The school system’s role in addressing ninth-grade transition.

3. The design and operation of the freshman academy.

4. Key contributors including motivation, attitude toward school, and school
culture.

Statement of the Problem

The high school, located in rural western North Carolina, was targeted by the
school district as one of six high schools in the district to implement a freshagenac
The school district identified the following problems over a 3-year period at the hig
school, as a rationale for implementing a freshman academy: (a) studenpede, (b)

student attendance, and (c) graduation. The graduation rate at the high sshetaya



compared to the state average of 69%. Student achievement on the state’s ABC end-o
course tests showed 24% of the students in English | and 33% of the students in algebra |
scored below grade level and lower than other students in the state.

Significance of the Problem

Freshmen will need to acquire more skills to compete in th€2htury
workplace. As such, it is important for students to be successful upon entering the ninth
grade. Ninth grade is a critical year and some students are not re#lty ¢ballenges
they will face academically and socially as they transition froddhaischool to high
school (Cauley & Jovanovich, 2006). The ninth-grade year is critical in terms of
providing the foundation for a student’s high school career (Clark, 2007). If students
have problems transitioning to high school, the outcome for students may be negative
(Ruiz, 2005).

In general, according to Kerr (2002b), there is a decline in student ackigvem
following a school transition. Roderick and Camburn (1999) revealed course failure for
students making the transition to high school was not limited to students with low
academic skills; however, the threat of course failure was an issue tograaters of all
achievement levels. Furthermore, Roderick and Camburn (1999) indicated that in
addition to the decline in achievement, there is a decline in attendance and aethcrea
feeling of being isolated and anonymous when students enter high school. Students who
fail to be successful in the ninth grade may fail to graduate. Queen (2002)ineainta
that “students who drop out of school experience lifelong difficulties. Among these
difficulties are disenfranchisement from society, poor mental healtleadegiikelihood
of entering low-paying jobs, and unemployment” (p. 11). Failing to get a high school

diploma not only affects the individual; the consequences of students dropping out of



high school are substantial to the national and global economic community (Queen,
2002).

The result of students not being successful as they transition to high school
warrants attention for studying high school transitions. Further warraittethe
increase of schools implementing freshman or ninth-grade academies iniagaime
impact freshman academies have on high school transition.

Resear ch Questions

In order to address the problem, the researcher sought to answer the following
guestions:

1. What were the conditions that warrant a freshman academy?

2. What was the school system doing to address ninth-grade transition?

3. Was the freshman academy being operated as designed?

4. What was the impact of the freshman academy on the key contributors
including motivation, attitude toward school, and school culture?

Delimitations of the Study
This study was a case study examining one of the high schools in a distri¢hin Nor
Carolina. The study data was comprised of data from the administrators dretdexc
the school.
Limitations of the Study

This study was limited to schools with ninth-grade or freshman acadenfies.
study was limited to student data for students who were in the ninth grade fostthe fir
time and were enrolled in end-of-course (EOC) classes. The studynives limited to

the perceptions of teachers of ninth-grade or freshman academies.
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Definition of Terms

Several terms will be used in the study and need additional clarification. The
definitions listed below are significant to understand the research study and its
implications. The terms freshman academy and ninth-grade acaderbg wied
interchangeably.

Adolescence. A period of time between childhood and adulthood.

Attendance. The actual presence of the student during the school day defined by
laws and rules of a State Board of Education.

Coreclasses. Core classes are English, math, science, and social studies.

Disciplinereferral. Any action taken by a student leading to in-school or out-of-
school suspension.

Dropout. A student who enters high school as a ninth grader and does not
graduate with a high school diploma or its equivalent.

End-of-coursetests. State mandated tests taken after completing class work at
the end of the semester or at the end of the school year.

Failing grade. Any grade average obtained during a grading period equal to or
less than 69.

Freshman academy. The organizational structure of ninth grade located in a
separate place or specific area of a school with a team of teacherg shesmmon area.

No Child Left Behind Act of 2001. The No Child Left Behind Act of 2001
(NCLB) reauthorized the Elementary and Secondary Education Act (ESEA)nrdine
federal law affecting education from kindergarten through high school. Proposed by
President Bush shortly after his inauguration, NCLB was signed into law on J&nuary

2002. NCLB was built on four principles: accountability for results, more chtwces
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parents, greater local control and flexibility, and an emphasis on doing whathesdd
on scientific research (NCLB, 2001).

Inclusion classes. Classes that allow students with special needs the opportunity
to spend most of their time with nondisabled students in a regular education class.

Retention. A term applied when a student has not successfully obtained the
necessary credits for promotion to a higher grade level.

Shared core scheduling. A group of students have the same schedule for core
classes.

Teaming. Teachers from each of the core classes share the same students.

Transition. The movement of students into high school and out of middle
school.
Summary

The purpose of this chapter was to provide an overview of some of the challenges
many, but not all, students face as they transition to high school. Compounded with the
changes brought on with adolescence, students must cope with the change®timeg fac
new school environment. The goal of this chapter was to highlight the basis for concerns
of high school transition as related to student achievement, student attendance, and
student behaviors. The intent of the chapter was to give information relative to how the
implementation of freshman academies or ninth-grade academies asltlhesse

concerns.
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Chapter 2. Literature Review

The high school, located in the rural western piedmont of North Carolina was
targeted by the school district as one of six high schools in the district to implament
freshman academy. The school district identified the following problems oveear 3
period at the high school as a rationale for implementing a freshman acadpestydént
achievement, (b) attendance, and (c) graduation rates. The graduation raheght the
school was 64% compared to the state average of 69%. Student achievement on the
state’s ABC end-of-course tests showed 24% of the students in Englishd betore
grade level. The scores further revealed 33% of the students in algebred lselow
grade level. These scores were lower than other students in the state. dntdo eff
address these concerns, the school was directed to implement a freshmaty dcaichgm
the 2005-2006 school year.

The purpose of this chapter is to review literature that is pertinent to niséitna
of students from middle school to high school. The chapter begins with an historical
background of schools as it relates to the ninth grade. Next, the literature focuses on t
impact, if any, freshman academies have on achievement, attendance beghadikey
contributors, including motivation, attitude toward school, and school culture as students
transition into high school. The literature also notes implications for reducing dropout
rates. This review discusses major findings and implications of freshndenaes in
schools that have implemented freshman academies. In understanding the gremise
freshman academies and transition, it is important to be familiar withisvhappening
to students during transition. Therefore, literature regarding adolessatogment is

presented, in addition to research regarding transition to high school.
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Historical Background

Prior to 1948, one teacher served the majority of schools in the United States
enrolling 30 students in elementary grades (McFarland, 2007). Elementary@uucati
was believed to be sufficient to be gainfully employed at that time. High schews w
not considered relevant because many students left school to enter the waokforce
support their families (Torres, 2004). However, in locations where high schools were
operating, Grades 1 through 12 were located in one building (McFarland, 2007).

As the United States shifted from agrarian to industrial and commercialittine f
of education was debated (McFarland, 2007). In the early1900s, education reformers, in
an effort to provide more and better resources for students, advocated for largeiachools
central locations (McFarland, 2007). The school organizational structure included the
elementary configuration of Grades K-8 and the high school configuratioradé&9-12
(Bourdeaux, 2002).

At the turn of the 20 Century, many educators held two fundamental beliefs:
Many schools were to provide opportunities for every child to be educated from
kindergarten to college, and those students who did not attend college should have a
different education (McFarland, 2007). In response to those beliefs, and to prevent
students from dropping out of school, junior high schools were designed. The
configuration for junior high schools included seventh, eighth, and ninth grades.
Reformers believed the junior high school would meet the needs of adolescents and
prevent students from dropping out of school because a new curriculum was formed
introducing new subjects (McFarland, 2007). According to Morton (2005), critics of the
junior high school did not believe this configuration met the needs of adolescents. In that

regard, a reorganization of grades to meet the needs of adolescents, the mdatdle sc
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movement, began. As a result of this reorganization, the grade configuration for the
middle schools included sixth, seventh, and eighth grades (Morton, 2005). In most
schools in the United States, ninth grade marks the first year of high schad¢&Bry
2002). Sikes (2002) maintained when ninth-grade students moved into high schools, the
educational environment in high schools did not meet the developmental needs of these
adolescents. As a result, freshman academies are the most recemefédds to assist
students in the transition from middle school to high school.
Adolescent Development

Adolescence can be a confusing time for students due to the many physical
changes that occur in the human body (Johnstone, 2001). It is a time of perpetual
physical, social, emotional, and cognitive changes. The onset of adolesc@noaigue
as the process, generally occurring between the ages of 12 and 19. Adolescent
development can be divided into three stages: early adolescence (12-14nyelails)
adolescence (14-17 years), and late adolescence (17-19 years) (SouttaCaroli
Department of Mental Health, 2007). For this study, the term adolescence @&s use
denote the changes experienced by ninth graders. Students generallyrendithei
school years and begin high school at age 14, in the ninth grade; thus, they are between
early and middle adolescence. As students matriculate into high school as niath,grad
perhaps the most visible change they experience is how they look physicalbycaftiny
these youngsters experience significant increases in height, weighttemmali organ
size as well as changes in skeletal and muscular systems (NMSA, 2007). cAadlodeis
a time of rapid growth and development (NMSA, 2007). With that growth and
development is a change in the basal metabolism (NMSA, 2007). Because of the change

in metabolism, adolescents oftentimes have periods of restlessness aradia@nens
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desire for food (NMSA, 2007). They are often not able to stay healthy because of poor
physical health habits and high-risk behaviors including the use of alcohatibdiligs
(NMSA, 2007) and experimentation with sexual activity. According to research glone b
the National Middle School Association (2007), the physical development of adolescents
may affect their psychological and social development. As students prdgoessht
adolescence, the physical changes they experience may cause thenote benscious
of themselves. Adolescents are inclined to feel strange and uncomfortable alout thei
own bodies.

Adolescence is also a time when young people change socially and emationally
They tend to become self-absorbed and worry about what others think of them. As a part
of their social and emotional development, they struggle with their sense ofyiddinitst
at this time in their development that they seek to gain independence from taets par
and seek more acceptances from their peers. There is a need for adolescenrig to bel
a group, with peer approval becoming more important and adult approval becoming less
important (NMSA, 2007). This need often results in more allegiance to peer groups
(NMSA, 2007). Accordingly, as young adolescents mature socially, they often
experience conflict with their peers and family (NMSA, 2007). It is duringithis that
adolescents may exhibit inconsistent behaviors and imitate other peers ®mdulelt
choosing to make their own decisions. Adolescent behavior at this stage can seem
rebellious to parents and adults. While these young people will test the hishits a
sometimes defy adult authority, they still depend on the adults in their lives. Thisgre
that social maturity develops later than physical and cognitive developragrexplain
why adolescents overreact to social situations, ridicule others, and feelasabrnt

(NMSA, 2007). According to Queen (2002), during adolescence peer influences may
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possibly cause some students to place less importance on education. Queen (2002)
further maintained:

Sometimes peers may influence them (students) to develop a negative attitude

towards school because they lack an understanding of the information being

taught in the school setting. Because students lack an understanding of the skills
being taught, they are usually faced with embarrassment and ridicule. They

withdraw from the school setting in order to avoid the cruel acts. (p. 40)

The period of adolescence brings about changes in the lives of students
cognitively (NMSA, 2007). Prior to adolescence, according to the theory adtPiag
students are capable of logical thinking; however, their imaginations areatoed by
reality and they perform logical operations on concrete objects (NMSA, 2007ngDuri
adolescence, abstract thinking develops (NMSA, 2007). It is during this peaitod t
adolescents begin to think about the future, set goals, engage in more matuse decisi
making, as well as become more insightful (NMSA, 2007). Along with these new
reasoning skills, adolescents tend to become more argumentative and question adult
authority (NMSA, 2007).

Student Motivation

The period of adolescence is a critical time in the lives of youngstdrsyastike
the transition to high school. Motivation can hinder academic success during the
transition from middle school to high school (Caldwell, 2007). Ragland (2008) noted
motivation as one of the most important reasons for poor student achievement. He
further expressed certain teaching and administrative practices,vatbrttpe school’s
atmosphere, could contribute to motivation problems. Worley (2007) defined student

motivation as “a desire to engage in the learning process” (p. 46). She further noted
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students are motivated either extrinsically, stemming from rewards oedidetm stay
away from negative consequences, or intrinsically, stemming from satsfatan
accomplishment from learning. In her research, Worley (2007) surveyed 242 stadents
determine the relationship between academic achievement and at-risksstatiive to
grade point averages (GPAs), with motivation being an independent variableissr at-
students. Of the 242 students surveyed, 238 responded. There were six GPA categories
in this study. The majority of the students (GPA greater than 2.5) responded that they
were self-motivated and worked hard in school. However, students with GPAs less than
1.5 did not believe they challenged themselves in school. Of the students who had GPAs
over 3.5, 82.8% were involved in extracurricular activities; 49% of students with GPAs
of at least 2.5 and less than 3.5 indicated participation in extracurriculariestwihile
only 27.3% of students with GPAs of less than 1.5 participated in extracurricular
activities. Approximately 82% of the students with a GPA less than 1.5 expriessed t
desire to attend college. The researcher found the motivation variable waerigesit
predictor of GPAs in at-risk students.

In earlier research, Otis, Grouzet, and Pelletier (2005) examinedimains
extrinsic motivation during the transition from junior to senior high school and changes
on educational outcomes. The researchers surveyed 646 students in eighth, ninth, and
tenth grades using the true intra individual change modeling technique by, Steye
Partchev, and Shanahan (2000). Results revealed that a student’s intrinsiagonativet
extrinsic motivation decreased slowly from eighth to tenth grade.
Student Attitudes toward School

Students’ attitudes toward school can prove to be a factor for success. Sankofa,

Hurley, Allen, and Boykin (2005) found in general that some students’ academic
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difficulties are related to their attitudes toward education. In a mm&ttiods study,
Letrello (2002) investigated student attitudes toward school as they transitiomed fr
eighth grade to ninth grade. The study included eighth-grade students and was made up
of two phases. In phase one, students were interviewed in eighth grade and twphase
the same students were interviewed as ninth graders. Results revealtdidrds svere
fearful of high school, especially the size of the school. Students were afsbdéar
older students, of not having enough friends, and of not being able to find all of their
classes.

In a 2000 longitudinal study, Murdock, Anderman, and Hodge (2000) surveyed
240 seventh- and ninth-grade students to determine students’ perceptions of their school
environments influenced by teachers and peers. Ninth graders provided data pn effort
value of education, and future academic plans. The researchers found students
experiencing negative expectations from teachers and peers and negatiivestaps
with teachers have difficulties with the transition from middle school to higbosc
According to Murdock et al. (2000), it is important for students to realize positive
experiences with teachers and peers in order to avoid alienation and negative self
perceptions.
School Culture

The transition from middle school to high school introduces ninth-grade students
to a new school culture with different expectations (Cooper & Liou, 2007). Culture is
defined as the set of norms, values and beliefs, rituals and ceremonies, symbols and
stories that make up the character of the school (Peterson, 2002). In schools, there are
certain expectations and behaviors communicated to students by teachdrs 280mi}.

These expectations and behaviors represent the norms (Smith, 2007). Smith (2007)
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further maintained values and beliefs are expressed in the way teachetiserresglves
as part of the school, the district, and the community. Symbols, according to Smith
(2007), are found in the common practices that are expected and accepted by members of
the organization. These symbols include displaying students’ work or posting family
concerns in the teachers’ lounge. Rituals and ceremonies, such as distrilparhg re
cards, are a part of the expectations of the school. In their study, Pritcluardwiviand
Marshall (2005) contended that a positive educational culture consists of (&} eagpe
trust in teachers and students, (b) a sense of belongingness to the school, (c) a
collaborative learning and working environment, and (d) support for student adult
learning, specifically continuing professional development. Their studyieadrthe
relationship between the district’s culture, the school’s culture, and stualhasles
about their school.

In an attempt to enhance student motivation, student attitudes, and positive
cultural experiences in high school, some school districts are implementirngmien
programs. One such program is Advancement Via Individual Determination (AVID).
According to Hale (2006), AVID has provided students with the tools they need to be
academically successful. In a 2006 cross-sectional descriptive andratugpstudy,
Hale examined 25 ninth-grade students in regular classes, 25 ninth-gradésstutiee
AVID Program, 23 twelfth-grade students in regular classes, and 23 tgedftle
students in the AVID Program to determine their motivational and relatediat and
beliefs concerning their experiences in high school. The 12th-grade students had
participated in the AVID Program in Grades 9, 10, and 11. Using surveys(208k)
specifically examined students’ self-esteems, self-efficaciesopal beliefs, perceived

social supports, levels of acculturation, and demographics. Results from this study
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revealed that regardless of grade level, AVID aided in successful student aaitcome
Specifically, according to Hale (2006), students reported they were more confident
their classes; they earned better grades, had positive self-conceptadausitive
perceptions regarding their “cultural/environment fit” (p. 70).
Student Transition to High School

Most students attending public school today will experience several forms of
transitions, or the process of moving from one level of schooling to another. Each year,
thousands of young adolescents make the crucial transition from middle scodogimt
school (Mizelle, 2005). Achieving a smooth transition can be difficult when congjderin
the individuals involved. Schiller (1999) defined academic transition as “a process
during which institutional and social factors influence which students’ educational
careers are positively or negatively affected by this movement betweemnzatgmns”
(pp- 216-217). This process supports Hertzog and Morgan’s (1999) notion that transition
is not an event, but an extended period of time that influences students’ attitudes and
behaviors across two organizations. In that regard, the success or failure rdmsitgph
from middle school to high school can be the turning point in the academic and social
lives of adolescents. As students transition to high school, they will not only exgerie
the developmental changes, but most students will also experience a change in the
physical environment of their school. Ninth-grade students may have problersisngd]
because of the size of the school. Large high schools may offer a less personal
environment, making it easier for students to become anonymous, socially withdraw
and academically disengaged, which may further exacerbate a smootiotrdran
middle to high school (Neild, Stoner-Eby, & Furstenberg, 2001).

In their mixed-method study, Cooper and Markoe-Hayes (2005) surveyed 150
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ninth graders and their families who participated in the UCLA 2003 EASE Projec
Summer Bridge Program. The program is a residential program for nadk-gtudents
and a joint partnership between the UCLA EASE Project, The Dream Foundation, and
the educators at Valley High School in Sacramento, California, to identify jabtent
students for college (Cooper & Markoe-Hayes, 2005). The qualitative data consisted of
focus group interviews; quantitative data were collected through student sunvieya us
45-minute, 85-item self-reported instrument assessing the influences anthmopanf
five spheres of influence (family, peer networks and school structures, policietices,
and culture) on students’ attitudes and experiences during their transitionial lyedr
school. While 80% of the students in the study were excited, hopeful, and sure of
themselves, students reported that the large physical layout of the school, tgtmQf
lost, as well as the increased number of students on campus created fear artitrepida
Smith, Feldwisch, and Abell (2006) examined the similarities and differences
between students’ and parents’ perceptions prior to the transition to high school. In their
study of a large public high school in the midwest, student participants transitiomed
one of the three middle schools to a large high school with more than 3,000 students.
Their study included 40 students at the end of eighth grade along with their paieats
students were surveyed using Berceptions of Transition Survagapted from Akos
and Galassi (2004) measuring students’ feelings about academic, social, and
organizational aspects of high school. The survey consisted of 35 items prompting
students to reflect on their transition to high school. Data analysis from the survey
revealed students were concerned about getting lost and finding their way around.
Johnstone (2001) investigated rural Australian student experiences of the

transition to high school. Interviews, questionnaires, and student journals were used to
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collect data during the last 5 weeks of primary school and during the firstenmesedf
year 7 in high school. Results indicated students had many anxieties related to the
physical environment of high school.
Student Achievement

In addition to the physical layout of high schools, the first year of high school
presents new academic demands on students. Many students find the journey from the
middle grades to high school difficult. They lack the knowledge and skills negcéssa
doing high school-level work, and they do not have the study skills needed to meet higher
standards in ninth grade and beyond (High Schools That Work, 2002). Grading practices,
instructional presentations, and departmentalization differ at the high setielbol |
(Queen, 2002). There is a dramatic change in the school learning environment. Ke
(2002a), as cited in Morton (2005), maintained that students “face for thenfiesthe
‘credits earned’ promotion system. No longer can they just be promoted frdentgra
grade as they were in elementary and middle school” (p. 1).

In his ex post facto study, Alspaugh (1998) compared three groups of 16 school
districts to investigate the nature of achievement loss associated witartkigdn to
middle schools and the transition to high school. Findings revealed students in school
districts with transitions at Grade 6 and Grade 9 experienced ar@elitevement loss
than students making the transition from a K-8 elementary school. The experiance of
previous transition did not prevent the achievement loss during the transition to high
school. Alspaugh’s (1998) findings supported earlier studies of Seidman, Allen, Abner
Mitchell, and Feinman (1994) regarding achievement loss of students inidransit

Researchers in Pennsylvania (Neild & Weiss, 1999) conducted the Philadelphia

Educational Longitudinal Study (PELS) of more than 400 high schools and their feede
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middle schools on the transition to ninth grade. The study highlighted the high school
choice process, ninth-grade course failure, and responses by parentshdutiagdition

to high school. PELS tracked public school students from the summer after eighth grade
through their senior year. The school district and self-reports from parehttudents

were used for data collection. Results of the study indicated a drop in gradeg,imainl

the neighborhood schools.

Midgley and Maher (2002) completed a 5-year longitudinal study with 800
students as they transitioned from sixth grade and to ninth grade. The researcher
collected survey data from students at eight different intervals as theadrfrom sixth
grade in middle school to ninth grade in high school. Findings revealed grade point
averages (GPA) dropped a letter grade. Students’ grades declined fronaed@ge to
average as students transitioned through middle school and into high school (Midgley &
Maher, 2002).

Akos and Galassi (2004) conducted a study with 320 ninth-grade students in a
single high school. Students were surveyed based on previous transition research by
Akos (2002), local transitioning programming, and stakeholder feedback. Using a
checklist format, students were asked what things they looked forward to and what
concerned them about moving from middle school to high school. Students were also
given open-ended, short answer questions to determine what could be done to help ninth
graders with their move from middle school to high school. Results showed that the most
difficult aspects of transition were the social organizational chaagdghe academic
work.

Reviews of international literature on transition support the notion of decline in

student achievement. In their report to the Ministry of Education, McGee, Ward,
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Gibbons, and Harlow (2003) reported that following transitions to secondary schools,
students tend to suffer decreases in academic achievement. They attributededsede
to students’ lack of interest in academic activities, but an increase in nonrécade
activities associated with the middle years.

Sirsch (2003) investigated 856 students in transition in Australia. A questionnaire
was used to ascertain information from students regarding academic aclmeveme
Results revealed students perceived academics as a challenge upon tragsitioni
secondary school.

Student Attendance

During the time of transition, ninth graders move from the nurturing environment
of middle school to an environment of diverse and conflicting social and academic
pressures where they are expected to make independent decisions (Queen, 2@¥2). In li
of the conflicting social and academic pressures, attendance may be aootieen ¢or
students transitioning from middle school to high school. Neild and Balfanz (2001)
contended that one of the indications for predicting ninth-grade failure or sigtess
student’s attendance rate in the first 30 days of ninth grade. In their 200140aper,
Extreme Degree of Difficulty: The Educational Demographics of Urban Neighborhood
High SchoolsNeild and Balfanz presented attendance data from Philadelphia’s high
schools. The data indicated that at six of the 22 high schools, more than 25% of the
students were absent 10 or more days in the first 30 days of school. Forty-oneqiercent
first-time ninth graders missed 10 or more days of school with the most serious
attendance problems. In addition, more that 15% of the ninth graders at eight other
schools missed 10 or more days.

Newman, Myers, Newman, Lohman, and Smith (2000) conducted a study
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involving 22 African-American eighth-grade students in the Young Scholarsaarogr
(YSP) of Ohio State University. The purpose of the study was designed to identify
factors that contribute to the success of African-American students mhkitrgusition
to high school. Participants were interviewed and case narratives were kaphon e
student. The researchers found the participants perceived teachers in high school
expected students to be more mature and responsible and needing less monitoring of
schoolwork. In a subsequent study, students noted high school was more difficult than
eighth grade and that some of the teachers were unapproachable, too busy, amgl belitt
(Newman et al., 2000). The perception of some students was that teachers did not care
about them at all. In that regard, students may become disengaged and withdrawn,
decreasing motivation and attendance. Anderson, Jacobs, Schramm, and Splittgerber
(2000) maintained, “the failure of students to negotiate systematictimassnay initiate
the gradual disengagement process from school and promote conflict between the youth
and the school as an institution” (p. 329).

Isackson and Jarvis (1999) conducted a short-term longitudinal study assessing
adolescents’ changes during the transition to high school. Surveys weresteh@hi
once during the eighth-grade year and two times during the ninth-grade yedsols
and Jarvis (1999) surveyed 41 students with a median age of 13.7. Each student’'s GPA
and attendance from the eighth-grade year was compared to the GPA atanatie
from both the first and second semesters of their first year of high school. kksing t
Psychological Sense School Membership scale (PSSM) cited in Goodenow (1993),
school membership was measured. Results of the study revealed a dechwle ipagnt
average once students transitioned into high school. In their study, Isackson and Jarvis

(1999) found that in addition to a decline in grade point averages, there was also a decline
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in attendance rates through the ninth-grade year. This study supportedearseahyi as
cited in Barone, Aguirre-Deandreis, and Trickett (1991), noting significan¢@ses in
attendance rates during school transitions. Torres (2004) maintained, “it isttising
time of dealing with the ever-changing pressures, that the disengageradotesicents
in learning begins, and the rates of absenteeism, poor academic achievdergignre
and dropping out begin to rise” (pp. 35-36). In a 2006 survey of young people who
identified themselves as high school dropouts from 25 different locations throughout the
United States, 47% reported being bored or disengaged from high school while 38%
reported too much freedom and not enough rules; consequently, it is easy for ninth
graders to get lost in the shuffle, skip school without consequence, or quietly liaiitvit
any concerted intervention by the school (Bridgeland, Dilulio, & Morison, 2006).
Student Behavior and Discipline

The transition to high school may affect student discipline and behavior. In a
2002 study by Simpson, 50 tenth-grade students in a suburban school district were
surveyed regarding their transition to high school. He found 25% of the students
surveyed received more referrals in ninth grade than they received in thegraye. In
addition, 36% of the respondents reported they had more disciplinary problems in
hallways in ninth grade than in eighth grade.

Cadwallader, Farmer, and Cairns (2003) conducted a Carolina Longitudinal Stud
in an effort to measure the stability and susceptibility of students’ at-rskvizeal
statuses during the transition to high school. Participants for the study consisted of 80
students in two groups between the ages of 13 and 20 to determine social cognition and
interactions. One group of 40 students was identified as at-risk for aggressiv@behavi

and antisocial conduct. Another group of 40 non-at-risk students was identified as a



27

control group. Two measures, the social cognitive interview (SCI) and the social
interaction scale, were used to identify and determine stability and sbgitgpluring
transition. Results revealed that regardless of the risk status, studemisneegoke
increased problems in social adjustment during the transition to high school.

Queen (2002) posited that during the transition process students with behavioral
problems continually disturb class and are frequently in confrontations with other
students or the teacher. He further maintained, “These students have iaelgxtre
difficult time adjusting to any school environment and most will become serious
discipline problems” (Queen, 2002, p. 3).

Implicationsfor Reducing Dropout Rates

High school graduation rates have gained increasing prominence as a key issue
for educators as a result of the No Child Left Behind Act of 2001 (Hendrix, 2007). Ninth
grade is a pivotal year in the education pipeline for students (Black, 2004). Wralésthe
no single reason that students drop out, declines in achievement, attendance, jgarticipat
and behavior along with the stressors of adolescence, all add to the retentick ahd ri
dropping out as students enter ninth grade (Black, 2004; Case, 2006; Chute, 1999).
Failing to graduate or dropping out of high school is a cumulative process over a period
of time and manifests itself in predictable behaviors, such as increasechdsaant
and declining motivation during the period of transition to high school (Chmelynski,
2004; Neild et al., 2001). Research studies on transition have indicated straiggies t
create a more supportive environment can help reduce dropout rates.

In her study, Torres (2004) investigated the effects of a ninth-gradditnansi
program aimed at keeping students in school and on track for graduation for three groups

of ninth graders. In a comparative study of first-time ninth graders in a mindle-g
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academy with ninth graders from the same school who did not participate in a ndgh-gra
academy, Torres (2004) evaluated the achievement, attendance, and pronetbtheat
first-time ninth graders. Participants for the study were comprisdues tifferent
groups of ninth-grade students from three different school years in the samse diste
comparison group was made up of 537 ninth graders before implementing the adgh-gr
academy. The first experimental group consisted of 432 students enrolled dufirgj the
year of the academy, and the second experimental group was made up of 502 students in
the ninth grade but not in the academy. Findings showed attendance for the students who
participated in the ninth-grade academy was significantly higherftimastudents who
were not in the ninth-grade academy.

Similarly, in a quasi-experimental study, Pitts (2005), using a mixettieds
design, examined the influence of a ninth-grade transition program for atuggts in
an affluent public suburban school district in New Jersey. Students identifiedsdsiat
the eighth grade because of grades, attendance, and discipline refereasleced and
assigned to cohorts. Transition cohort 1 consisted of 20 students who participated in a
summer freshman academy involving physical activity, study skills, a péranaand
an assigned advocate. Transition cohort 2 consisted of 20 students with the option to
begin the program after the first grading period. Students in cohort 2 who pé&ticipa
had a personal advocate and a weekly study skills class. tisistg, grades, days
absent, and discipline referrals, the information was analyzed for the 2004-2005 school
year. Findings from this research yielded significant improvementsdegend
behavior in ninth grade for both cohorts. Cohort 1 students’ grades were higher for three
grading periods; fewer days were missed for one grading period; andidescgierrals

were fewer for two marking periods as compared to cohort 2.
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Capstick (2007) studied 438 ninth-grade students from a large suburban school
district focusing on the effectiveness of a ninth-grade transition progransangact
on academic achievement, attendance, and school engagement. Using a quasi-
experimental pre and posttest with no control group design and a correlation matri
design, findings suggested that a transition program may have been adequate t@prevent
greater decline in school engagement.

Implications from these studies revealed attendance, promotion, and school
engagement are key in preventing retention and students dropping out of school.
Transition years are critical years on the road to graduation; consggpengrams that
support ninth graders as they transition to high school may reduce the dropout rates.
Freshman Academy

One of the most critical transitions in school life is moving from the student
centered, nurturing environment of the middle school to a less nurturing environment at
the high school (Lee, 2003). The concerns about problems ninth graders encounter as
they transition from middle to high school have caused school districts acrossdhe nati
to look at ways to help students as they move from eighth grade to high school as ninth
graders. A growing movement in this assistance is the development of freshma
academies. The academy is intended to allow school stakeholders to provide a more
nurturing, smaller environment for students moving out of the middle school (Clark,
2007). While freshman academies across the nation may be different, the concept is
designed to specifically place ninth-grade students in a designatedioai# high
school building, thereby isolating ninth grade from the mainstream population of the high
school where the transition can be conducted gradually (Queen, 2002).

The Philadelphia school system initiated freshman academies in 1999 under the
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umbrella of the Talent Development Initiative. The curriculum was designed for ninth
graders to take four classes per semester; two classes of Englislagses of math,

study skills, and comprehension classes. Students were divided among intendiscipli
teams of teachers. The students stayed together all day in classes 80 to &9 lonigut

Data from five of the high schools utilizing freshman academies showed am&@%se

in attendance, a 41% decrease in suspensions, and a 50% decrease in arresteerResearc
Neild and Weiss (1999) recommended from the study that ninth graders should be
separate, supporting the implementation and organization of a freshman academy
(Morrison, Neild, Spiridakis, & Useem, 2002).

Houston County High School in Georgia began a ninth-grade academy during the
1999-2000 school year. According to the principal at the time, Dr. Mike Hall, over 60%
of the total discipline referrals were from ninth-grade students. The matkfarshe
academy isolated all first-time ninth graders from the rest of the sdhaal a six-
period day with 55 minutes per class, thereby reducing discipline referthistentions,
along with helping students successfully transition into high school. Studentgivesre
elective classes at the end of the day. The rationale of giving students dfclesses
helped reduce discipline and behavior problems. Six years after the acadgamy be
discipline referrals were reduced over 55% and the number of students failingraihh
was cut by more than 40% (Hall, 2006).

In an effort to provide a smooth transition from middle school to high school,
increase student achievement, and provide a support system for students entering hig
school, South Brunswick High School in Brunswick County, North Carolina, started a
freshman academy in 2001-2002. After 2 years of implementation, results fooof tw

the three end-of-course (EOC) classes showed significant gains. Gaingevene s
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English | from 70.7% in the 2002 school year to 82.8% for the 2003 school year and in
algebra | from 76.8% for the 2002 school year to 86% at the end of the 2003 school year.
Ashley High School in New Hanover County, North Carolina, saw a decrease in the
number of suspensions in ninth grade from 49% to 31% after implementing a freshman
academy during the 2002-2003 school year (Edgecomb County Public Schools, 2004).
Summary of Literature

The literature reveals the transition to high school can be problematic fantstude
and may be the factor that either keeps students engaged in their schooling oretpmple
disengages them, leading to success or failure.

This chapter highlighted the need for a change in schooling with an historical
overview of education practices in the United States, moving from the all-inclusive
Grades 1 through 12 in one building to the junior high configuration, Grades 7, 8, and 9,
to the present configuration of middle schools, Grades 6, 7, and 8, with ninth grade
marking the beginning of high school. The literature supported freshman academies a
the most recent reform effort to assist students as they transition to high s€heol
recent reform evolved because students were having difficulties moving frdedemi
school to high school. The literature pointed to school districts in various parts of the
country seeking ways to combat the difficulties ninth graders experieticéhei
transition to high school including a larger environment, more teachers, and nssescla

It was noted through the literature review that adolescent development, student
motivation, student attitudes, and the culture of the school could get in the way of
successful transition to high school, thereby causing some students to drop out of school.
Data from studies showed a decline in student achievement and student attendance for

those students who had difficulty with high school transition. Studies revealed &reshm
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academies were used as a means to support students in transition from middl@school t
high school. The literature pointed to the success of students who were participants i

freshman academies and other freshman activities during the firsifyrdgh school.
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Chapter 3: Methodology

Introduction

Transition to high school from middle school is receiving more attention due to
the fact that ninth-grade course failures and high school dropout rates excelerall ot
grade levels (NMSA, 2006). The research literature has indicated that stodgnt
experience a decline in grades and attendance during the transition from chadlets
high school. Further literature research has indicated increased incidergpslision
and suspensions for students moving from middle school to high school (NMSA, 2006).

The high school, located in rural western North Carolina, was targeted by the
school district as one of six high schools in the district to implement a freshagemnac
in the fall of 2004. The school district identified the following problems at the high
school as a rationale for implementing a freshman academy: (a) studennpedey (b)
attendance, and (c) graduation rates. The graduation rate at the high school was 64%
compared to the state average of 69%. Student achievement on the state’s ABC end-o
course tests showed 24% of the students in English | and 33% of the students in algebra |
scored below grade level and lower than other students in the state.

The purpose of this study was to identify and describe the impact the freshma
academy at the high school had on students as they transition to high schoaturkiter
on school transitions denotes that the transition to high school can be problematic for
students and may be the factor that either keeps students engaged in their schooling or
completely disengages them, leading to success or failure. To that end,df@ngue
guiding this study specifically focused on the variables of student achietjesnelent
attendance, and student behaviors noting the impact those variables had on thefreshma

academy at the high school. This chapter will describe the design andhese#rods



34

the researcher used in the study including the setting and the participantes&dreher
will cite data sources and include procedures for data collection and dbtsisaan
Resear ch Questions

The purpose of this study was to examine teacher perceptions of the impact the
freshman academy had at the high school. In order to ascertain answese te e
impact the freshman academy had on ninth-grade students at the high school, the
following questions were used:

1. What were the conditions that warrant a freshman academy?

2. What was the school system doing to address ninth-grade transition?

3. Was the freshman academy being operated as designed?

4. What was the impact of the freshman academy on the key contributors
including motivation, attitude toward school, and school culture?
Resear ch Design

The study was primarily qualitative in design using a case study methgdolo
The case study method is used for research when the researcher explqrdsan de
program, an event, an activity, a process, or one or more individuals. The cases are
bounded by time and activity and researchers collect detailed information wsingtg
of data collection procedures over a sustained period of time (Creswell, 2003).
To support this premise, the researcher used multiple ways to gather dagg (ssults,
interview with teachers, guidance counselor, principal, focus groups, c&ffitral
personnel, and archival documents). In addition, Creswell (2003) maintaineddiuelit
research takes place in the natural setting” (p. 181). The participants invothes! i

study were studied in their natural setting.
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Site Selection

The study included one high school. This high school was chosen because of the
implementation of the freshman academy. As previously stated, the high sctiool firs
implemented a freshman academy during the 2004-2005 school year. The pasticipant
for this study included the school principal, assistant principal, guidance can)esel
teachers in the freshman academy at the high school. The researchedhbke
selection of this particular site would add to the body of knowledge in regards to
freshman academies. See Table 1 for demographics for the freshmamyacade
Table 1

Demographics for the Freshman Academy

Demographic n %

Teachers 16

Administrators 1

Guidance counselor 1

Students 302

Gender
Male 161 53.1
Female 142 46.9

Race
African Americans 57 18.9
Hispanic 12 4.0
White 225 74.5
Asian 3 1.0
American Indian 1 0.3
Multiracial 4 1.3

Free/reduced lunch 193 64.0
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I nstruments

For the purpose of this study, the principal, assistant principal, teachers, and
guidance counselor were interviewed. The researcher emailed the priteaphers, and
guidance counselor at the high school to invite their participation in the study. The
researcher asked participants to be interviewed using the questions below. The purpos
of these questions was to obtain information relative to the experiences of thgaprinc
guidance counselor, and teachers of the freshman academy and to understand the
rationale and process for implementation. The following themes were aktigne
individual and groups of questions with the intent to address the research questions:
implementation, classroom level changes, professional development, suppairtestruct
results, and evaluation. Questions 1, 2, 3, 4, 5, and 7 addressed implementation;
guestions 11, 12, and 13 addressed classroom level changes; questions 9, 10, 14, and 15
addressed support structure; question 16 addressed results; question 8 addressed
professional development; and question 6 addressed evaluation.

The following open-ended questions were used for the interview:

1. Describe for me what the high school was like prior to implementation of the
freshman academy.

2. Describe those things that led up to the decision to implement the freshman
academy at the high school.

3. Describe input from the district office regarding the implementation of the
freshman academy.

4. Describe any difficulties or issues that arose during and sincenepiation.

5. Describe any ways that you tried to deal with any difficulties aegsghat

arose.
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6. Describe how the goals of the freshman academy are measured.

7. Tell me about your experiences working with teachers during implencentati

8. Describe any training the teachers and staff received relatedftestaman
academy.

9. Describe any type(s) of transition programs in place for ninth-grade student

10. Describe any orientation programs for ninth-grade students.

11. Describe any guidance practices that address the needs of ninth-grade
students.

12. Describe any instructional changes you have noticed in the classrooms.

13. Describe how the academy addresses issues involving special needs students.

14. What additional resources are needed to support the academy?

15. Tell me about any support received from the District Office.

16. Tell me how you evaluate the success of the freshman academy.

The researcher emailed teachers in the freshman academy a susveyerdix
A). The purpose of the survey was to discover other themes as they evolved from the
responses and teacher perceptions of the freshman academy at the high school. The
survey for this study was adapted from Perceptions of Academy, Ninth Gracleete
Questionnaire (Potter, 2004). The researcher via electronic email obtaimesispe to
use the above interview questions and as well as a survey to use for this study (see
Appendix B). Teachers were asked to rate the freshman academy hyngeésgonses
to the survey questions that best describe their perceptions of the freshmarnyacadem
Responses were ranked using a Likert scale. The rating for the Lidertnsas designed
using the following agreement scale: 1 = strongly agree; 2 = agreeeigher agree nor

disagree; 4 = disagree; and 5 = strongly disagree. The researcher usedBp&ESr
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data analysis to compile the survey data. Percentages of responses for gamh ques
were tallied and coded for analysis. Responses to the 15 items were souged5is

point Likert scale instrument asking teachers to respond to questions thaligrexe a

with the research questions. The survey and Likert scale were seleatateans of
collecting data because according to Coolican (1999), as cited in James (2001),
participants prefer the Likert scaling technique because it is easynfalate and subjects
are more directly involved. The Likert technique has been shown to produce avkigh le
of validity and reliability. The Likert scale has been shown to be usefutéasuning
changes over time.

In addition to the written questionnaire and survey for teachers, the researcher
constructed questions for the principal of the school (see Appendix C). The assistant
superintendent for high school instruction from the central office was interdiésee
Appendix D). The researcher believed central office personnel would provide additional
information to the knowledge base for this study. The researcher used a proxy to
interview two focus groups of teachers. The purpose of the focus groups’ intervisws wa
to gain insightful information relative to the freshman academy at the Hgllsand to
discover other themes in order to provide additional information to the research. The
guestions were based on the research questions (see Appendix E). The researcher
conducted telephone interviews with six high school principals to compare &sateqgi
used to address high school transition in the school district (see Appendix F).

Data Sour ces

The data for this study were gathered from the interviews with thegainc

teachers, and guidance counselor of the freshman academy. The rese#itehed data

from two focus groups consisting of three teachers per group of teachergrestmean
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academy. Data were gathered from a survey distributed and administeéhed b
researcher. Additional data sources for the study came from intervientrgl office
personnel and archival school documents including test scores, attendance, and
graduation rates.
Data Analysis

The researcher used content analysis and inductive analysis to analyza.the dat
Content analysis is the process of identifying, coding, and categorizingrtieryri
patterns in the data. The content data from interviews and the survey provided data to
determine what impact the freshman academy had on high school transition. The data
was matched with pre-assigned themes to include implementation, classvabm |
changes, professional development, support structure, results, and evaluation. The
content data helped determine the conditions that warranted a freshman academy and
what the school district was doing to assist with transition. The content datdnéom t
interviews and survey also allowed the researcher to determine if thevéresicademy
was being operated as designed, and finally the content data provided théesseiéinc
information regarding the impact the freshman academy had on attitude, motivadion, a
culture. The data is displayed in a frequency table identified, coded, and iz&iggor
based on the pre-assigned themes of implementation, classroom level changes,
professional development, support structure, results, and evaluation (see Chapter 4 f
distribution of theme frequencies). Strength code data for the pre-asdignezktare
displayed in Chapter 4.

Inductive analysis refers to the patterns, themes, and categories oisaihallys
come from the data. The patterns, themes, and categories emerge out of titbelata r

than being imposed before data collection (Patton, 2002). The inductive data helped the
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researcher discover other themes while gaining a deeper insight relatieangact of
the freshman academy at the high school. The inductive data are displayed in a
frequency table identified, coded, and categorized based on the emerging themes of
transition, communication, and relationship. Strength code data for the emergieg the
will be displayed in Chapter 4. First the researcher organized and prepareth thoe da
analysis by transcribing the interviews. The researcher read thribtigg anscriptions
searching for general ideas and an overall meaning of the data. Oncathadlbeen
organized, the researcher analyzed the interview data according to the thenatude
implementation, classroom level changes, professional development, supptutestruc
results, and evaluation. Strength codes were used to identify the finding®as:falb
response for a nonrecognition of developed themes; weak response for a one word reply;
moderated response for a reply with a particular example of the theme; amba str
response for responses that included illustrations or gave more detailedaitrdarm
regarding a theme. The research questions helped guide the data codirgy proces
Validity of Findings

Validity is used to determine whether the findings are accurate from the
standpoint of the researcher, the participants, or the readers of an accoumtl{Cres
2003). To check the accuracy of the findings in this study, the researcher used
triangulation. Triangulation is a process used in qualitative researcingtirarious
data collection methods, data sources, analysis, or theories to obtain valadlity>@H,
& Borg, 2003). The various data collection for this study included interviews, a survey,

and documents.



41

Chapter 4. Findings

The purpose of this study was to examine the impact a freshman academy had on
high school transition. A high school in North Carolina that had implemented a freshman
academy was the focus of this study. The high school, located in rural wstdn
Carolina was targeted by the school district as one of six high schools in thot @istr
implement a freshman academy. The school district identified the following pr®hie
the high school over a 3-year period, 2001-2004, as a rationale for implementing a
freshman academy: (a) student performance, (b) student attendance, ardu@tjara
rates. The graduation rate at the high school was 64% compared to the state@verag
69%. Student achievement on the state’s ABC end-of-course tests showed 24% of the
students in English | and 33% of the students in algebra | scored below geldmbk
lower than other students in the state. To determine the impact the freshman academy
had on high school transition, the researcher collected data from teachersptierera
personnel, the school principal and assistant principal, and the guidance counselor, as
well as examined archival data to answer the following research questions:

1. What were the conditions that warrant a freshman academy?

2. What was the school system doing to address ninth-grade transition?

3. Was the freshman academy being operated as designed?

4. What was the impact of the freshman academy on the key contributors
including motivation, attitude toward school, and school culture?

Data in this study were collected from a variety of sources including aysofv
teachers in the freshman academy, an interview with teachers inghmé&e academy,
an interview with the principal and assistant principal, an interview withateaftice

personnel, an interview with the guidance counselor, a telephone interviewxvofitise
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principals at the largest high schools, and a focus group interview conducted by,a proxy
with core teachers in the freshman academy. Data was also obtained from student
achievement, student attendance, and discipline documents from the school. The
researcher reviewed data from a smaller learning communities’vghactt was the
impetus for the freshman academy.

The 20-question survey was devised using KwikSurveys.com and emailed to the
16 teachers in the freshman academy. The teachers responded to the survey using a
Likert-type scale to statements to discover emergent themes of the $&pehegptions
of the freshman academy. Teachers were invited to participate and responditeeie s
via email. The responses were returned anonymously. The purpose of the suriey was
obtain teacher perceptions of the freshman academy. Teachers were 3jweela
window in which to respond to the survey.

The researcher contacted the assistant superintendent of the algtribe
principal of the high school to explain the purpose of the study. The principal referred
the researcher to the assistant principal overseeing the freshmamgcathe purpose
of the study was explained to the assistant principal. Dates and timeshedtaled for
the researcher to interview the assistant superintendent, principal ragsistaipal,
teachers, and guidance counselor of the freshman academy. The datdeforgydata
were rescheduled due to inclement weather and the subsequent dates wedtaleglsche
before Spring Break; therefore teacher interviews were limited tdHedf6 teachers.
The guidance counselor was available for the interview. The purpose of thiehesas
explained to each participant.

Teachers were interviewed individually in the assistant principal’ seoffihe

principal and assistant principal were interviewed in the principal’s otheesassistant
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superintendent was interviewed in his office. Only the interviewee and tlaeatese
were present during each interview. The researcher worked with the’school
administration to select participants who would be willing to participate inus fgoup.
The assistant principal secured six teachers who were willing to patéciA proxy
served as the interviewer of the focus groups for the researcher. Thevaoayetired
teacher who previously taught in a high school with a freshman academy. The purpose of
the research was explained to each group. Only the proxy and the interviewees were
present during the interview. The teachers were interviewed in two sesstansdef
class schedules. The interviews took place during the school day in the main building,
separate from the freshman academy building. In session one, two teachers Who taug
different academic core subjects in the freshman academy and the guidanselor
were interviewed. In session two, three teachers who taught different acadeeni
subjects were interviewed. The proxy reassured the teachers their comvmgldtbe
viewed and analyzed by the researcher only. The proxy also reassuredhbestdaat
their statements would be analyzed as a group. No names of participants weledreco
by the proxy. The open-ended questions posed to teachers allowed participants$o discus
the identified themes and any emergent themes from the interviews. Thengjszh-
guestions posed to the focus groups, principal, assistant principal, and assistant
superintendent for secondary instruction allowed participants to discuss entieegess.

The researcher interviewed six principals of the largest high schools ypladete
as a follow-up to a recorded response from the assistant superintendent. The purpose of
the research was explained to each participant. The researcher dssyraactpals that
their names and the names of their schools would be viewed and analyzed by the

researcher only.
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The researcher taped school participants’ responses to obtain informatioe rela
to their perceptions and experiences in the freshman academy and to understand the
rationale and process for implementing a freshman academy at the gh sthe
assistant superintendent’s responses were taped to discover any additiomaltiafofor
the study. In addition, responses from each focus group of teachers were taped by a
proxy and transcribed by the researcher to discover other themes. Surveyngaests
were emailed to every teacher in the freshman academy. Teacheeskext¢o respond
to the survey questions by selecting the responses that best describe thgiiopeste
the freshman academy at the high school. The responses from the taped inteeveews
transcribed and analyzed to correspond with the following common themes:
implementation, classroom level changes, professional development, suppairtestruct
results, and evaluation. The researcher assigned strength codes foegsedépending
on the response in each of the six themes to include strong response, moderate, respons
weak response, or no response. The teacher interviews were transcribed and analyzed
based on six assigned themes: implementation, classroom level changes, support
structure, results, professional development, and evaluation of the freshman academy.
Survey results were analyzed by downloading the results from the elecagponses
into an excel spreadsheet. The spreadsheet was imported into SPSS to determine
frequency distribution.

The purpose of this study was to examine teacher perceptions of the impact a
freshman academy had at one high school. In order to ascertain answers celaéve t
impact the freshman academy has on high school transition at the high school, data
reported in this chapter includes responses to and analysis of those respondes from t

following research questions:
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1. What were the conditions that warrant a freshman academy?

2. What was the school system doing to address ninth-grade transition?

3. Was the freshman academy being operated as designed?

4. What was the impact of the freshman academy on the key contributors
including motivation, attitude toward school, and school culture?
Participants

The research involved the assistant superintendent of secondary instruction who
had been a former middle and high school principal. He was in the current position for 2
years. The principal of the high school, who was at the high school for 4% years, the
assistant principal, who was in charge of the freshman academy for 2 yeatsaohes
with various teaching experiences, and one guidance counselor with 2 years of
experience were involved in the research. Six principals or their designedé&om t
largest high schools with a freshman academy also participated in this stud

The freshman academy at the high school, a component of the smaller learning
communities’ grant received by the school district, was implemented in 2004. The
school district identified the following problems at the high school as a ratiamale f
implementing a freshman academy: (a) student performance, (b) atteratanead (c)
graduation rates. The graduation rate at the high school was 64% comparedate the st
average of 69%. The average attendance rate at the high school was 88% compared to
94% in the district and 95% in the state. Student achievement on the state’s ABC end-of
course tests showed 24% of the students in English | and 33% of the students in algebra |
scored below grade level and lower than other students in the state.
Content Analysis

Content analysis is the process of identifying, coding, and categorizing the
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primary patterns in the data. The researcher sought to identify, code, andizategor
patterns in the data based on the assigned themes of implementation, clasgebom |
changes, professional development, support structure, results, and evaluafi@blsee
for distribution of theme frequencies). The researcher audio taped andilehsc
interviews from teachers, a guidance counselor, a principal, araasgighcipal, and an
assistant superintendent. Focus group interviews were audio taped by angroxy a
transcribed by the researcher. The researcher read through theptamscsearching

for patterns in the responses to identify assigned themes in the responsesearbbees
organized the response data according to the interview questions. The responses to the
interviews were highlighted. Responses to the interview with nine teachers and one
guidance counselor were analyzed using the following assigned themesnangdtion,
classroom level changes, professional development, support structure, aeslilts
evaluation. The principal, assistant principal, and assistant superintendemunte
responses and focus group responses were also analyzed for specific etatteato

the themes. Interview responses were transcribed. The researcheedaviewata for
the pre-assigned themes. The responses were tallied for each of theftbenths

interview data and are presented in a frequency table (see Table 2).
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Table 2

Frequencies of Pre-Assigned Themes in Interviews

Themes Teachers Guidance Principal/ Assistant Focus Focus
Counselor Assistant Principal Superintendent Group Group
I I

Implementation 2 2 2 3 3 2
Classroom 6 2 1 0 1 2
level changes

Support structure 8 3 1 1 2 3
Professional 3 0 2 1 0 0
development

Results 5 1 2 0 0 0
Evaluations 7 0 2 0 0 0

Strength codes were assigned to each theme by the researcher bheddwat t
of response in each of the six categories that included a no response for no identificat
of an assigned theme, weak response for a short one word answer, moderate response for
a specific example, or strong response for answers involving elaboration ofea(d&sm
Table 3). Interview questions 1, 2, 3, 4, 5, and 7 addressed implementation; questions 11,
12, and 13 addressed classroom level changes; questions 9, 10, 14, and 15 addressed
support structure; question 16 addressed results; question 8 addressed professional
development; and question 6 addressed evaluation. Teachers recorded an @regthl str
code by theme as moderate in implementation and weak in professional development.
Strong responses were recorded in classroom level changes, support strisciiise, re

and evaluation.
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Table 3

Overall Strength Codes of Pre-Assigned Themestamliews

Themes Teachers Guidance Principal/ Assistant docu Focus
Counselor Assistant Superintendent  Group Group
Principal I Il
Implementation Moderate Moderate Moderate Strong  rongt Strong
Classroom Strong Strong Weak NR Moderate Moderate

level changes

Support structure Strong Strong Weak Strong Strong Strong
Professional Weak NR Strong Strong NR NR
development

Results Strong Strong Strong NR NR NR
Evaluation Strong NR Strong NR NR NR

Note. NR = no response.

The guidance counselor recorded an overall strength code by theme as moderate
in implementation. Strong responses were noted in classroom level changes, support
structure, and results. No responses were recorded for professional development and
evaluation.

The principal and assistant principal recorded an overall strength colaenhg t
as moderate in implementation. A weak response was noted in classroom legeschan
A moderate response was recorded in support structure. Strong responsesavees r
in results, professional development, and evaluation.

The assistant superintendent recorded overall strength codes by thestnesags
in implementation, support structure, and professional development. No responses were
coded in classroom level changes, results, and evaluation.

Focus group | recorded overall strength codes by themes as moderate in

implementation. A moderate strength code was recorded in classroom lexggh&lo
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response was coded for professional development, results, and evaluation. Strong
responses were noted in support structure.

Focus group Il recorded overall strength codes by themes as strong in
implementation. A moderate strength code was noted in classroom level changes
strong response was recorded in support structure. No response was recorded for
professional development, results, and evaluation. Table 2 illustrated thenee3 atid
3 presented the strength codes. A teacher perception survey was serdihMia ta 16
teachers in the freshman academy. The survey consisted of 20 questions. The surve
was designed with a 5-point Likert scale. Survey participants were askespbnd to
the survey by selecting one of five choices on the Likert scale. The fatitige Likert
scale was designed using the following agreement scale: 1 = stronglyzgragree; 3
= neither agree nor disagree; 4 = disagree; and 5 = strongly disagree.

The researcher collected survey data electronically from 13 of thad&ets in
the freshman academy. The data were imported into an excel spreadsheeta Wezala
then imported into SPSS to determine frequency distribution (see Appendix Gheifeac
mean scores for the survey varied from 1.38 to 4.15. The data indicated 84% of the
teachers agreed or strongly agreed with the items on the survey. Thehersearm
was to determine themes in teachers’ perceptions of the freshman acadesrtyigt t
school. Question 15 from the survey supported the implementation theme.

Classroom level changes were supported by questions 2 and 7. Support structure
was supported in the survey with questions 3, 5, 6, 9, 10, and 11. Questions 1, 4, 12, 13,
14, 16, 17, 18, 19, and 20 supported the evaluation theme. Data did not reveal any results
from the survey with regards to the themes of professional development and results.

Analyses of documents associated with student performance, student attendance, and
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graduation rates were reviewed and presented by the researcher to findtaotpakt
the freshman academy had on high school transition at the high school with regard to
student achievement, student attendance, and the graduation rates. The ressatcher
triangulation, a process used in qualitative research utilizing various diatztioal
methods, data sources, analysis, or theories to obtain validity (Gall et al., 2003). The
process of triangulation was used to verify data between survey informaticuivey
results. Triangulation was also used to identify and discover themes amowigwter
responses of participants.
I mplementation
Responses from the individual teacher interviews revealed seven of the nine
teachers did not know what the school was like prior to implementation. Their responses
indicated they had not been at the high school before the implementation. Two of the
teachers responded that they had been at the school prior to implementation. One of the
two teachers who had been there prior to implementation stated,
The way it was set up, it was all departmentalized. The science was in the
hallway, the English was in the hallway, history was in the hallway. Exeept
the EC everything was in the hallway. So everything and then the math had its
own building in the hallway-type thing. And that's where everybody was, no real
cross curriculum, it was everybody stuck to their own. So it wasn’t the tem as
is today.
The other teacher who had been at the high school prior to implementation responded
there was no designated place for ninth graders prior to the implementation of the
freshman academy and ninth graders were mixed in with upper classmen éoofdbim

subjects. She stated, “Before freshman academy, kids were everywhere.whs no
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designated place for freshmen or upper classmen or anything elseduifiaace
counselor response indicated she had not been at the high school prior to implementation.
The principal indicated during the principal interview that the freshman mgade
was implemented at the school because of a smaller learning communiti¢s’Quaing
the implementation, according to the principal, the district office setaheefvork for
orientation and location of the academy. The principal further stateddbhets
volunteered to teach in the academy. The assistant principal was intervieweateohd st
that the whole academy concept was explained to teachers, and teachers iteting aca
were there because “they wanted to be.” Both the principal and assistant priatapa
the freshman academy was in a separate place on the school's campus. Thé principa
stated that teachers in the freshman academy have common planning.
The response from the assistant superintendent revealed the freshmaryacade
was implemented at the high school because of a smaller learning comshgnating
received by the district. He further maintained the smaller learoimgneinities’ grant
was to assist the high schools in the district with a student population of 1,000 plus
students. The high school’s student population was 1,045 at the time of implementation.
When asked why there was a freshman academy at the high school, participants in
focus group | agreed that other than the school had received a grant, freshmsm have
many issues. One participant in the group stated,
Besides the smaller learning communities’ grant that we're a pdrthofk it's
because they saw that there were so many issues with freshmen. Due tb the fac
that if they don’t pass their classes, they’re going to have tendency to drop out, by
the time they'’re in ninth grade. Freshman is the biggest influential year whe

they get up here. This is when they are going to make it or break it. If you grab
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them when they first get into high school, they know that there are people up here
that care. We are still going to help them get through, then we can acetally g
them to be successful in high school.
Focus group II's response from their discussion indicated the freshman scadsem
implemented to assist students with the transition from middle school to high school.
Focus group Il further maintained the freshman academy helped studentstresal can
be successful in high school.
According to the interview of teacher participants, although no specifiomsss
were given, the teachers stated there was some input from the disicetreffarding the
implementation of the freshman academy at the high school. When interviewed, the
guidance counselor did not respond to this question.
Teachers indicated from individual interviews that the difficultieseafiasn
scheduling and from those teachers who did not want to teach ninth-grade students during
implementation. Difficulties and issues that arose since implementatiodedche
behaviors of the students and a need for more interdisciplinary teaching. One of the
teachers interviewed commented,
The issues that we saw were the teachers didn’t actually want to tedchednes
Being they are freshmen, they are the more difficult grade leveke TWere
some teachers that did not want to teach freshmen at all. The guidance counselor
responded having 300 freshmen as a “little bit daunting.” She stated, | would say
it may be a little stressing to be in the freshman academy at timeaud®e you
know, having 300 freshmen it’s a little bit daunting because of the age and the
maturity so, | definitely have a very busy office, a lot of drama, more so than the

other grades. As they get older they kind of lose that. It's kind of a blessing and
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a curse, because you get a little bit of everything at this age. You tle hitit
more counseling. For me | get to do more counseling as a ninth-grade counselor.
Whereas when you move up, you're getting them more ready for college post
high school. I'll say if anything the sheer number of kids and the maturity level.
The teachers indicated any issues encountered were resolved through
communication. In response to survey question number 3, 62% of the teachers strongly
agreed that they are encouraged to communicate concerns, questions, and eenstructi
ideas. The teachers maintained that being able to talk with each other, aitehty m
meetings, and working with the assistant principal were ways they hdvevileany
issues in the freshman academy. A teacher in focus group | stated, “The stwtents w
most challenging for me because they were so awkward and lacked niaturity.
Classroom Level Changes
Teacher participants interviewed acknowledged hands-on activities, catiaho
and cross curriculum teaching as classroom level changes. Question numther 7 of
teacher survey asked participants to indicate whether they used variousiorsfuct
strategies in the freshman academy. Results from the teacher survey 9@ of the
teachers agreed or strongly agreed various instructional strategeeaseerin the
academy (see Table 4). Question number 2 of the teacher survey asked teachers t
indicate whether they spent more time working together to develop and plan instruction.
The results from the survey revealed 84% of the teachers strongly agezpdexl that

they spent more time working together to develop and plan instruction (see Table 4).
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Table 4

Percent of Positive Responses from Survey Items Referencing Studeremehtev

Survey Question Strongly
Agree Agree Total

2. Teachers spend more time working together to 38 46 84
develop and plan instruction

7. Teachers use various instructional strategies in 46 54 100
the academy

An interviewed teacher responded that classes had been changed from 45 milyutes dai
all year to 90 minutes daily per semester. When asked about assisting repeatsal
students, teachers noted at times there are two teachers in the classroshuvatlass
special needs students. They explained one teacher is a regular educatioratehtttesr
other teacher is an inclusion teacher because special needs students areamaithshto
the regular classroom. During the interview, one of the teachers explained,
Some of our curriculum has what we call inclusion classes. These are tla¢ speci
needs that are not handicapped physically, but mentally in some way and/or
emotionally or cognitively. And so we have several classes that are amclusi
classes with two teachers in the room. So that we have the EC teacher to kind of
help us with clarity and explanation. We plan together. | have one of the
inclusion classes. And so the EC teacher, we sit down and go over lesson plans
together. She brings to my attention the things that | might be doing that are
confusing for a student that is not as academically talented as. offretavho
may have a cognitive problem with eye/hand coordination things. Things that |

might do that | am not aware of that are hinders. So we work real close tpgether
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so that | don’t do anything that might hinder a student. Making sure that the
activities that | plan that | might not think are hinders. Sometimes too many

things that are going on at one time are hinders when you are doing an.activity

Sometimes that happens, and you don’t think about it. We do that a lot. Thatis a

part of the freshman academy.

The teachers further noted during the interview sessions certain subjécss suath and
science are taken together at a certain time while English and Stocii@s are taken
together at a certain time.

The guidance counselor stated during the interview that she taught dropout
prevention classes to freshmen in the freshman seminar classes for 6 weekgth®r
stated, “The lessons were geared toward helping some of our at-risk kids.”

Teachers further revealed during the interview session that technologwgssuch
smart boards and clickers, were being used to assist with instruction. Theytandésdss
were more apt to participate in classroom activities with the use of theotegh
devices. One teacher stated, “I use as much technology as | can possi@dygaise the
kids love that stuff.”

The principal and teachers indicated in their interview responses thaisthere

separate building for the freshmen, and teachers have common planningiioratdla

and discuss issues pertaining to students. When asked if the academy was in a separate

place, the principal responded, “Yes.” The principal also stated teachleesfieghman

academy had common planning. A teacher from the academy stated, “We are all ove

here in this little building by ourselves.”
Support Structure

During the interview session, while all of the teachers did not speciflaaby of
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any input from the central office, some of them did indicate there was some sugport. T
teachers, however, maintained there was support for students in the form of advisory
classes. The advisory classes help form student-teacher relationshipiser3 @dso
discussed students being able to make up credits in a recovery room when the students
failed a class. For those students who failed a class, a recovery room iledseaiax
students to recover credit for the failed class. Instead of taking aivesldesss, students
took the failed class over.

The teachers maintained during the individual interview session that shenfia
seminar was a program for at-risk students. The teachers contendets thiaigtam
helps students with study habits, helps them be responsible, and assists them with
homework.

During the discussions with the two focus groups, both focus groups talked about
a course specifically for freshmen, called freshman seminar. They ediat all
students were enrolled in this class. Focus group | indicated the course \gasdlesi
specifically for those students who entered the high school with behavior issues,
attendance issues, and grade issues. This course was designed to help those/btudents
are identified at risk when they enter high school. According to a teacheusdgomup
I, “we talk about responsibility, we talk about integrity. We talk about all thigsrent
life issues.” Focus group Il maintained all freshmen need social skillditogiand “all
that stuff we did in freshman seminar, but not everybody gets put into it.”

According to all teachers interviewed, there is an orientation prodlauwirey
eighth graders to come over to the school with their parents, get their schetkdes
their teachers, and tour the building. When asked question number 10, to describe any

orientation programs for ninth graders, one teacher responded,
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They have an orientation program that they can go to at the beginning of the
school year. They get their schedules and they can go around the school and find
out where their classroom is. They can put a face with their teacher’'s hime
Principal and Mr. Assistant Principal go around and they see the parents and their
kids and get them orientated that way.

Teachers maintained in the discussion that they felt more money and teghnolog
were needed as resources in the freshman academy. Monetary suppoffréshthan
academy at the high school was realized through a smaller learning odgresigrant.

The researcher examined the grant documents to determine what kind of support was
offered. Because of the smaller learning communities’ grant, the high sch@ofutlas
time administrator and a ninth-grade guidance counselor. The principal &tetes

during the interview,

The implementation of the freshman academy was a part of a smaller learning

communities’ grant that our six largest high schools received. | want ® say

years ago maybe 4 years ago, that’s right. It was that mechanism tmwehic

were able to put freshman academy together.

The principal and assistant principal maintained when interviewed thatwasr
a great deal of input from the central office during implementation. The ailrfarther
shared in the discussion that the central office set a list of nonnegotialfiexsste
orientation framework and location of the freshman academy.

The assistant superintendent indicated from his interview that the c#fital
helped support the academy with scheduling and professional development, and set
standards for what the freshman academy should look like. “These standards included a

principal of the ninth-grade academy who would actually be an assistant prindipal i
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high school, a ninth-grade counselor, teachers selected by the principal ta téech i
freshman academy.” The assistant principal would work with the counselor and
graduation coach in the academy regarding registration, scheduling, pareat, conta
attendance, discipline, and graduation requirements. Other standards included holding
academy teacher meetings at least once a month during the teachers’ glaresng
utilizing a written agenda, organizing two teacher teams, instituting a mentor gr budd
program for freshmen using 10th-12th graders as mentors or buddies, and establishing
student advisors for ninth graders. The assistant superintendent further stdted anot
standard was for teachers to “foster what the relationship would be betweeacthers

in the freshman academy and the students.”

Professional Development

The teachers pointed out during the interview that there was no specific
professional development related to freshman academy by the districtschtied. One
teacher did indicate there had been some training to enhance instruction.

The assistant principal stated during the interview, “There are ongoing snonthl
professional development opportunities with the freshman academy staff. Brafess
development activities included an in book studgderstanding Povertgy Ruby
Payne, professional learning communities, and cross-curricular teanhiiegridicated
each department met one time a month to discuss Cdseyen Habits of Highly
Effective TeensThe principal indicated professional development was arranged based on
the subjects taught in the freshman academy.

The assistant superintendent noted in his interview response that monefy for sta
development was given to the schools. He also stated in the interview, “the cdictal of

made some suggestions for professional development, but the principals along with the
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school improvement team decided on what professional development took place at the
school.” The assistant superintendent further indicated the school had done some
professional development with relationships in regards to the operation of the fneshma
academy.
Results

According to teachers’ responses during the individual interviews, results of the
freshman academy are determined by test scores on benchmarks and@ndeotests.
Some of the teachers said they surveyed students about their classes. Hing tesac
the survey results to determine how they were doing as teachers and what tits stude
thought about them. Teachers stated this information would be beneficial to help them
assist students and improve as teachers. The guidance counselor stateslateident
surveyed relative to their feelings about safety, academics, and if thetsttidek they
are prepared for high school. She also maintained teachers use benchmark tests to
determine results. The principal indicated results are measured throughraistapa,
successful completion of requirements for freshmen to become sophomores,
benchmarking, test scores, and “eventually graduation rights.” The asprataigal
results were also measured by attendance.
Evaluation

When asked about how the freshman academy was evaluated, the teachers
interviewed noted the success of the academy was evaluated using test®sdtbe
end-of-year tests, the number of office referrals, and attendance. Tealsoestated
student participation in afterschool events and extracurricular acti@isesontributed
to the success of the academy. Another teacher commented, “It's not just aioout the

grades and part of it is behavior and grades. We want them to do well and we want them
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to be okay emotionally too. So we kind a surround them and do that big group hug
thing.”

The principal indicated from his interview response that the academy istedalua
through the measurable goals of discipline data, successful completion of the
requirements for freshmen to be promoted, benchmark tests, end-of-course test score
and graduation. The assistant principal added another measurable goal wascatenda
When asked how teachers are evaluated, the assistant principal stated, { aisilvler
| think if you ask the teachers, they will tell you that | am always in &flevays during
class changes. | am in and out of the classrooms checking on how the kids are doing. |
am always emailing folks about what my expectations are.” The prirstgiat teachers
are evaluated through the use of formal observations of teachers and walk through
observations by the administration. The principal also added, “a true measure of
implementation of the freshman academy would not be evident until the end of the
current school year.”

Inductive Analysis

During the analysis of the data from the interview responses, other themes
emerged. According to Patton (2002), inductive analysis refers to the patterres,them
and categories of analyses that come from the data. The patterns, themeggangsa
emerge out of the data rather than being imposed before data collection (Pattan, 2002)
Three themes that emerged from the interview responses were transition, caationnic

and relationships. Table 5 illustrates themes and Table 6 shows strength codes.



61

Table 5

Frequencies of Inductive Emerging Themes in Interviews

Themes Teachers Guidance Principal/ Assistant Focus Focus
Counselor Assistant Principal Superintendent Group | Group Il

Transition 5 2 0 2 0 2
Communication 6 2 1 0 0 2
Relationships 0 3 0 1 2 2
Table 6

Overall Inductive Strength Codes of Emerging Themes in Interviews

Themes Teachers Guidance Principal/ Assistant Focus Focus
Counselor Assistant Principal Superintendent Group | Group Il

Transition Moderate  Strong NR Weak NR  Moderate
Communication Strong Moderate Weak NR NR Strong
Relationships NR Strong NR Strong  Moderate Weak

Note. NR = no response.

Resear ch Question 1. What were the conditionsthat warrant a freshman
academy? Responses from question number 2 of the teachers and guidance counselor
interviews, question number 8 of the principal’s interview and question number 2 of the
focus groups were analyzed to answer this question. Two of the teachers dnftlarate
their responses that the freshman academy was implemented at the high seusa bec
of a grant the district received from a smaller learning communitiest.gr

In addition to the teachers’ responses, the responses from the princip&nassis
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principal, and assistant superintendant were analyzed to find a correlationrbtevee
responses. The responses from the principal and assistant principal of the high school
indicated the decision to implement a freshman academy at the high school wae beca
of a smaller learning communities’ grant. During the interview, the pahstated,

The implementation of the freshman academy was a part of a smaller learning

communities’ grant that our six largest high schools received. | want to say 3

years ago maybe 4 years ago, that’s right...all ninth-grade students canghth

freshman academy their first year here.
The response from the assistant superintendent revealed the freshmaryacaslem
implemented at the high school because of a smaller learning communitrés’ gra
received by the district. According to the assistant superintendent, thet diahted to
assist high schools with a student population of 1,000 plus students. The student
population was 1,145 at the time of the grant.

The researcher reviewed the document from the smaller learning comesiunit
grant to determine the premise for implementing a freshman academy.didigdorthe
document, the grant would provide intensive interventions for struggling students who
enter high school below grade level in English, math, and science.

Archival student achievement data gathered from the district prior to the
implementation of the freshman academy at the high school showed students in the ninth
grade scored below the state average in English | for 3 consecutige $ftadents

scored below the state average in algebra | 1 year prior to impleoerisge Table 7).
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Table 7

Percentage of Ninth-Grade Students Passing State End-of-Grade Tests Prior to and
Since Implementation of Freshman Academy

Subject

Implementation English | Algebra |
Prior to implementation

2001-2002 66.2 81.0

2002-2003 73.1 71.4

2003-2004 76.5 80.3
Since implementation

2004-2005 84.1 76.5

2005-2006 80.2 66.9

2006-2007 76.2 79.1

2007-2008 70.0 72.7

The attendance rate for students prior to implementation was 90.2% (see Table 8). The
4-year cohort graduation rates for students entering ninth grade prior to 2@02ove
calculated by the state. Therefore, the graduation rates for studentsgemtghrgrade

in 2002 and 2003 are shown in Table 9.
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Table 8

Ninth-Grade Student Attendance Rates Prior to and Since Implementation of Freshman
Academy

Attendance

Implementation Rate (%)
Prior to implementation

2001-2002 90.7

2002-2003 91.7

2003-2004 90.2
Since implementation

2004-2005 91.0

2005-2006 90.0

2006-2007 91.0

2007-2008 91.0

Table 9

Ninth-Grade Student Graduation Rates Prior to and Since Implementation of Freshman
Academy

Graduation

Implementation Rate (%)
Prior to implementation

2005-2006 63.9

2006-2007 68.6
Since implementation

2007-2008 69.0

2008-2009 61.6

Resear ch Question 2. What was the school system doing to address ninth-
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gradetransition? To address this question, the researcher interviewed the assistant
superintendent of secondary instruction for the district. Question number 1 from the
interview with central office personnel addressed this question. The assistant
superintendent stated six of the largest high schools in the district wereoatpart
smaller learning communities’ grant. The high school was chosen becassstofi@nt
population of 1,000 plus students. He further stated each of the six high schools in the
district had a freshman academy. According to the assistant superintendesft{hgart
role of the central office was to set the expectation for organization. tdd,sta
We wanted a principal of the ninth-grade academy, which would in effect be an
assistant principal in a large high school. We wanted a counselor that would look
after those kids that were ninth graders. And, we wanted the principal to pick the
teachers to teach in that ninth-grade academy.
The assistant superintendent further stated, “central office set theef@s for what a
freshman academy should look like in terms of how the relationship piece of the academy
would work.” He noted in adding the relationship piece, ninth graders would have
advisors to work with them. The central office, according to the assistantgepéent,
would assist in fostering the relationship between the teachers in the&resicademy
and the students. The assistant superintendent indicated the central affted dss
academy with class scheduling through the use of NC Wise. He maintaineddtantiss
principal and a team of teachers worked together with the central officectasise
scheduling process.
In a follow-up interview with the assistant superintendent, he maintained a
freshman academy was one strategy used in the district to address adglrgnsition

in the six largest high schools. He indicated three other strategies usieligssaninth-



66

grade transition in those six high schools were the use of student mentors, freshman
orientation, and summer transition camps.

The researcher interviewed a focus group of six high school principals of the
largest high schools via telephone. Response data from the six high school principals at
schools with a freshman academy are illustrated in Table 10.

Table 10

Principals’ Responses to Transition Strategies used at High Schools with Freshman
Academies

Transition Strategy

Summer Student Freshman
Principal Camp Mentors Orientation
Principal 1 Yes Yes
Principal 2 Yes Yes
Principal 3 Yes Yes Yes
Principal 4 Yes Yes
Principal 5 Yes
Principal 6 Yes

Each of the principals indicated their schools offered freshman orientatme bef
the beginning of the school year. Four of the principals indicated the incoming ninth
graders were involved in a summer camp. The summer camp included actvities t
familiarize ninth-grade students with the campus by having ninth gradérspzde in a
scavenger hunt. One of the respondents indicated ninth graders were atsmdassig

mentors to assist them. These mentors were in Grades 11 or 12.
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One of the principals commented,

In addition to the day of orientation, we have a 3-hour summer camp for the

upcoming ninth graders. They are involved in character building activities,

assigned an upperclassman mentor who assists them throughout their freshman
year. They participate in scavenger hunts to familiarize themselvesheit

school and the school environment. They get a chance to meet their teachers and

ask questions.

When asked to describe any transition programs for ninth graders in question number
9, the guidance counselor stated, “I, along with the principal and assistargairinci
visited the middle schools to register future ninth graders and did a presentation on
schedules and what rising ninth graders could expect in high school.”

The counselor indicated the registration was done one on one with each student in
order to make the eighth graders feel more comfortable and feel as iféheyageiving
personalized attention. The counselor further indicated that she was tryingritoput i
operation workshops on “study skills, girl drama, and all the stuff that they encounter
once they first get here.” She also stated the eighth graders cante theeschool to
take a tour of the school.

Question number 10 from the teacher interviews asked teachers to describe any
orientation programs for ninth graders. Respondents from the teacher wsgervie
indicated there was an orientation program for ninth graders prior to beginnsahtie
year. The orientation program varied from 2 hours at night to a half day forgnadh
students and their parents. Focus group | respondents indicated there was nogbrescribe
kind of orientation program for ninth graders. They indicated “in the past few ylears

orientation has been set up differently.”
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Resear ch Question 3. Isthe freshman academy being operated as designed?
One of the goals for the freshman academy was to assist with freshnstiotnan high
school. According to the assistant superintendent, meetings would be scheduled with
students and their parents to meet the school staff and experience theddshtire the
actual school year began. The assistant superintendent further maintaimeshimeuh
academy would be designed to include common planning for teachers and monthly
meetings with teachers. The design of the academy would include a septiragjénset
close proximity within the school in order to foster relationships with the tesaahdr
ninth-grade students. The academy was to have a guidance counselor andiaaumh assis
principal as its designated leader. During the interview with the adratrosirthe
assistant principal stated, “We have ongoing monthly meetings with fraskcademy
staff and departmental meetings for professional development once a month.” The
principal indicated teachers had common planning based on the subjects they taught.

Teachers from individual interviews generally maintained a guidanceedouis
assigned solely to students in the freshman academy. One teacher, responding to
interview question number 11which asked teachers to describe any guidancegractic
that addressed the needs of ninth-grade students, stated, “We have a nintuigieatke
counselor, and she is real good to step in when we start having problems with the kids,
and gives us some help in that way.” Another teacher stated,

It really helps to have the guidance counselor who works solely with the

freshmen. | know who to send students to when so and so’s schedule is kind a

messed up and say, “You need to fix this.” And if | am having a problem with a

kid, it's nice to go to her and say “Could we figure something out that would be

better for the student and for me as a teacher or any other teacheguidduece
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office works pretty well with our kids. It really does help to have a ninth-grade
counselor that really focuses solely on our kids, who is willing to take the time out
to say you're having a problem. Let’s take the time out to see how | can help you.
During the teacher interview session, one teacher responding to interview
guestion number 9 which asked teachers to describe any transition programs for ninth
graders stated, “We have a summer orientation where the eighth grdtiecsnagiover.
They have a parent meeting; this will give them the opportunity to get tdheidsles
earlier. They could go through and meet their teachers and walk through the Building.
The guidance counselor for the freshman academy, responding to interview
guestion number 9, stated,
So with the orientation here at the high school, it was here in the auditorium Mr.
Principal and Mr. Assistant Principal presented somewhat of the same
information that we did at a parent night in February. It was more about the rules
and what to expect when you got here. The students had their schedules and they
could go around and come through the freshmen building. There was a walk
through with their schedules and to meet their teachers. It's like a rugithao
typical day.
During the interview with focus group Il, a teacher commented,
| like the fact that we deal with one administrator. | think that is a total ibehef
the freshman academy, that he is charge of all of the kids. We know what his
style of discipline is, we know what he’s going to do, we know what to expect, we
know what he wants from us verses in the Upper Academies, you got three
administrators and they all deal with the kids in their own different ways.

Another teacher in focus group Il made the following comment:
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| like that he is as one with us as an administrator. So that’s a total lasnefit

freshman academy. He is in charge of all the kids. We know what his style of

discipline is. We know what to expect from him. We know what he wants from

us, verses up here you have three administrators that you are reporting to. And

each one of them wants something different. And they work with the kids in their

own different way. So | like the fact that it's only one administrator.

In regard to establishing relationships as described by the assigtanhtendent,
a teacher from focus group | stated, “I love freshman academy becdhsecohnection
with the teachers and the willingness to help students. And I think most of us share in a
common hope for the kids. 1 think that we all share that hope for the kids.” Another
teacher from focus group | commented, “It makes coming to work a lot more fun. The
kids see that too and they know if this teacher that | don’t have something to say to me,
that's my teacher’s friend. She’s going to know if | made her mad.”

In analyzing responses from the Teacher Perceptions Survey noted in Table 11,
73% of the teachers indicated in statement number 1 that communication between
students and teachers had improved since implementation of the freshman academy.
Ninety-two percent of the teachers responded in statement number 8 that ey fost
relationships with students since the implementation. Ninety-two percenttebtiteers
responded to statement number 9 that they were involved in decision making related to
the freshman academy, while all of the teachers responded to statement nurhaer 10 t

teachers work together to achieve goals since implementation of the &reslsademy.
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Table 11

Percentage of Positive Responses from Survey Items Referencing Implementati

Survey Questions Agree Strongly Total
Agree
1. Communication between students and teachers  30.8% 42.6% 73.4%

has improved
8. Teachers foster relationships with students 38.5% 53.8% 92.2%

9. Teachers are involved in decision making as it  46.2% 46.2% 92.4%
relates to the freshman academy

10. Teachers work together to achieve goals 61.5% 38.5% 100.0%

Two other goals for designing and implementing the freshman academyowve
improve student achievement and student attendance. The researcher usedra Teache
Perception Survey (see Appendix A) to survey teachers in the freshman academy to
determine their perceptions regarding the impact the freshman academy hadkah st
achievement and student attendance. The researcher sent the survey vatbmab t
teachers in the academy. A total of 13 teachers responded to the survey. Theteeturn ra
of the teacher survey was 81%.

Statement number 12 on the Teacher Perception Survey indicated 69.2% of the
freshman academy teachers agreed or strongly agreed that studssurestad
improved since implementation of the freshman academy. Statement number 14 from the
Teacher Perception Survey indicated 61.5% of the teachers agreed or sigragty
grades had improved since the implementation of the freshman academybset2Ja
The total percentage of ninth-grade students in the freshman academy gasgish |

for 4 years since the implementation of the freshman academy was 76.0, whilalthe tot
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percentage of ninth-grade students in the freshman academy passing la\gehva3.81
(refer to Table 7).
Table 12

Frequency of Positive Responses from Survey Items Referencing Student A&ctievem

Survey Questions Agree Strongly Total
Agree

12. Test scores have improved 46.2% 23.0% 69.2%

14. Grades have improved 53.8% 7.7% 61.5%

Statement 13 from the Teacher Perception Survey asked teachers to indicate
whether student tardiness had improved since the implementation of the freshman
academy. Fifty-three percent of the respondents agreed or strongly sigréent
tardiness had improved. Based on statement 18 regarding student attendance, 46.2% of
the teachers surveyed agreed student attendance had improved since imptenaéntat
the freshman academy and 46.2% neither agreed nor disagreed that student attendance
had improved since implementation of the freshman academy. Responses to Teacher
Perception Survey items referencing student attendance are shown idJ.able
Table 13

Frequency of Positive Responses from Survey Iltems Referencing Student Attendance

Survey Question Agree Strongly Total
AgreeTotal
13. Tardiness has improved 46.2% 23.0% 69.2%

18. Attendance has improved 53.8% 7.7% 61.5%
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Resear ch Question 4. What was the impact of the freshman academy on the
key contributorsincluding motivation, attitude toward school, and school culture?

To answer this question, the researcher analyzed the data from individuaf teach
interviews, focus group interviews, and the Teacher Perception Survey.

As noted in Chapter 2, Worley (2007) defined student motivation as “a desire to
engage in the learning process” (p. 46). The freshman academy teachatsdndic
students were involved in the learning process. Participants in focus groupdined
students interact with each other to promote learning. One teacher from the gtedp st
“They tell the other peers ‘you better study; you better do this work, beitauset hard.
| mean, if you just don’t do it, because you’re lazy, you're going to be here’again.
Teachers indicated they use various teaching techniques to motivate students.
Participants in focus group Il commented they used various instructionafjstsai®
motivate students. One of the participants stated, “We work in groups, we worksin pair
We lay down on the floor with maps. Anything, we use the CPS systems, the smart
board games, the computer, anything that's not the same old thing every daygthigger
and anything you think of we try.” Survey question number 7 asked teachers to indicate
whether they used various instructional strategies in the academy. All eatiets
strongly agreed or agreed that they used various instructional stsategie

In regard to attitude toward school, research cited in Chapter 2 noted it is
important for students to realize positive experiences with teachers andnpelsrito
avoid alienation and negative self-perceptions (Murdock et al., 2000). Teachers indicated
the freshman academy contributed to students’ attitudes toward school. Agdorthe
teachers, the freshman academy was viewed as a means to help studentsrshageed i

school. Participants from focus group Il maintained because students perceive the
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teachers are willing to help them be successful, they are motivated \wgHeatning
environment. A teacher from focus group Il maintained the ability for temahénre
freshman academy to change the classroom environment for students hasdimpacte
attitude. The teacher stated,

One of the other things that we have too, we have common planning periods for

the common curriculum classes so that if for example, one of us has a ststlent fir

period and it's just not working for us, they just won’t do anything for us, they
hate our guts, whatever the situation is, we can transfer them out that dass int
another class, same subject, same class period of the day, but different teacher
had a case where she got one of mine and | got one of hers traded out. It worked
out pretty good. We were able to swap because we taught the same thing at the
same time of day. We gave two students a different environment, a different
teacher, different way of presenting materials.

The data analyzed from the focus groups’ responses revealed the freshman
academy has contributed to the freshman academy teachers’ attitudessclvel. A
participant from focus group Il commented, “It's hard work, everybody tiatisere
now works together.... We all get along well; we all want to be in there with thap.gr
A teacher responding to question number 5 on the teacher questionnaire which asked
teachers to describe ways they had dealt with any difficulties or istated,

The freshman academy has been really good. We bounce things off of each other.

And if we are having a difficult time we meet, we talk about ideas backwadds a

forwards. We really get along really well. We all have the same goalsd.

This group over here really meshes really well together. So it’s just been

awesome over here.
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Survey question number 4 asked teachers to indicate whether they liked working in the
freshman academy. Eighty-four percent of the teachers strongly agrageed they
liked working in the freshman academy.

In regard to school culture, Prichard et al. (2005) acknowledged a positive
educational culture consists of a sense of belongingness to the school. A teacher
interviewed commented,

They get good grades on the EOC but when they are coming after school for the

extracurricular things, and they are joining clubs, and they are joining, bhgt’'s

in. More and more | see a banner hanging up here with the signatures on them,

2012 graduates. You will be surprised at the students that stop and say, “Hey my

name is up there.” That little bitty banner causes a lot of pride, so they can stop

and look at it. Some of the same kids stop and look at it every single day.
Smith (2007), cited in Chapter 2 in regard to culture, maintained that values and beliefs
are expressed in the way teachers view themselves as part of the schodritheads
the community. A participant from focus group Il stated, “We understand thatwe ar
teachers first and then, the subject.” These expectations and behaviors réjpeesent
norms (Smith, 2007). Data from individual teacher interviews and focus group |
discussions indicated teachers are collaborating with each other about shndethis
curriculum. Teachers revealed during the interview that they meet once a oronth f
professional meetings to “bounce things off each other.” Teachers ingiaays|
indicated they could talk to each other and share with each other outside of schdbl as we
as in school. One teacher stated, “We share happy things with each other. We don't
always talk about the students.” Another teacher commented, “We’ve done things

outside of school, like gone to dinner.” Data also revealed the freshman academy has
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promoted a relationship among students. Teachers were asked to indicate in survey
guestion number 5 whether or not students are encouraged to help others with problems.
Sixty-two percent of the respondents strongly agreed or agreed that stuelents w
encouraged to help others.

In schools, there are certain expectations and behaviors communicated tsstudent
by teachers (Smith, 2007). Students in the academy recognized teachers have
expectations and teachers care about them. Survey question number 6 askeddeachers
indicate whether teachers in the academy communicated expectation to sté@dlarits
the respondents strongly agreed or agreed expectations were communicaieents.s
A participant from the focus group | discussions stated, “They learn exétty
expectations are at the high school. They learn how they’re going to be, howebey ne
to behave, how they're going to take their classes.” Another participant fromgiamys
| commented,

| have one that comes in everyday and asks, “What do | have to do today?” | tell

him, “We got business; | know you can do it.” He will say, “Okay I'll do it.” 1

want him to do well, so he’ll do it because he doesn’t want to let me down.

Participants from focus group | interviews maintained certain expectétames
been set for the students as ninth graders that will carry over to upper. gfadebkers
agreed as one of them said, “We set expectations in the freshman acaddmen sloey
get to 10th grade, 11th grade, the teachers don’t have to mold them.”

Summary

This chapter presented the findings of the impact of a freshman acadengi on hi

school transition at one high school. All findings relative to the research quesémns

analyzed. The discussion throughout the chapter provided a detailed description of the
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analysis conducted and results from the investigation. Three themes—dransiti
communication, and relationships—emerged from the interview responses from central

office and teachers.
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Chapter 5: Summary, Conclusions, Limitations, and Recommendations

Students transitioning to high school from middle school are adolescents
undergoing emotional, physical, social, and intellectual challenges (Gauley
Jovanovich, 2006). Because these students are in transition in every aspect of sheir live
the change or transition from middle school to high school presents yet anothergehalle
for them. This case study examined the impact of a freshman academ¥ sohuogl
transition. A high school located in rural western North Carolina was the fodus of t
study. Cook et al. (2008) maintained freshman academies provide incoming ninth-grade
students with additional resources and personalized support to overcome transitional
obstacles.

The purpose of the freshman academy in this study was to increase (a) student
performance, (b) attendance rate, and (c) the high school’s graduation ratexdifiys f
of this study were organized around the pre-assigned themes discussed in the study to
include implementation, classroom level changes, support structure, professiona
development, results, and evaluation. The findings of a survey conducted to determine
teachers’ perceptions of the freshman academy will be presented asdltesyoréhe
themes and research questions. The survey was constructed using a 5-pdiathli&er
ranging from strongly agree, agree, neither agree nor disagree, djsagtestrongly
disagree. An analysis of archived documents, interviews with teachergaaacgii
counselor, principals, and central office personnel, and two focus groups argqut@se
the findings as they relate to the common themes and research questions. An outside
proxy interviewed the two focus groups and the researcher conducted telephone
interviews with the six high school principals. The research questions glthdirgjudy

were:
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1. What were the conditions that warranted a freshman academy?

2. What was the school system doing to address ninth-grade transition?

3. Was the freshman academy being operated as designed?

4. What was the impact of the freshman academy on the key contributors
including motivation, attitude toward school, and school culture?
Summary

Implementation. Based on the findings of this study, the freshman academy at
the high school was implemented because of problems with student achieveident, st
attendance, and the graduation rate. The district acquired funds from a ssaatiegl
communities’ grant to implement the academy. Resources from the graniseel to
assist with the implementation of freshman academies at six of the lghgechiools in
the district. The assistant superintendent’s response was recorded adesoifigng
the process for implementing freshman academies in the school districindihgd
revealed seven of the nine teachers or more than half of the teacherstarthe
school before or during implementation. These findings were demonstrated during the
interview discussions with teachers. However, strong responses were reconted f
participants in both focus groups and the teachers who had prior knowledge of the school
before and during implementation. They shared that the implementation of agneshm
academy was due to ninth-grade students’ needs associated with the transigbn to hi
school. As a result of their responses, transition emerged as a theme and was aoded a
strong response. Implementation of a freshman academy at the high school udthis st
to assist ninth graders with transition to high school was supported by studiesimatting
freshman academies provide ninth-grade students with a nurturing environntést for

successful transition from middle school to high school.
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Classroom level changes. The teachers contributed through interview
discussions that prior to the implementation of the freshman academy, ninth-grade
students were mixed in with upper-grade students. All students were assiycledsgs
for 45 minutes each. Teachers in the focus groups shared during discussionerthat af
implementation of the freshman academy, only first-time ninth gradersassigned to
the freshman academy. Discussions further revealed students’ classsgtvg on a
block schedule, allowing students to attend four 90-minute classes per dayhfor eac
semester. The academy was organized with two teacher teams. 3eatinewledged
the scheduling afforded them more time for instruction, while teaming alléweross
curriculum instruction. In addition to teaming, teachers shared during the interview
session that inclusion classes were set up for special needs students. The eédobe
special needs students teamed with the regular education teacher durlagsipecod.
Teachers indicated they used various instructional strategies, incluchmgpkegy, in an
effort to reach all students. Research implies block scheduling allovietedo spend
more time with instruction and gives students more time for learning and ynaster

Support structure. Through interview discussions with the teachers, it was
revealed that, prior to entering the ninth grade at the high school, students were involved
in freshman orientation activities to get acclimated to the school. The gucantselor
and principal at the school in this study maintained that they met with studéres at
middle school to schedule classes prior to students entering ninth grade. Interview
discussions revealed students and parents were invited to attend school, mast teache
and familiarize themselves with the school. The students who entered the rileth gra
with academic, attendance, or behavior problems were enrolled in a specialcaiiad

freshman seminar to help them adjust to high school. In addition, the guidance counselor
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conveyed that dropout prevention classes specifically targeting at-rigttwdere

offered during the freshman seminar course. She also revealed that studentd who ha
failed a course the previous semester were allowed to recover by takifagied class

over for credit. The assistant superintendent conveyed that the centepoditded
assistance with scheduling of classes for the freshman academyerBeaxpressed that
they felt supported by the administrator of the freshman academy; and thoe lolastr
supported them by providing monies to include technology for instruction.

Professional development. The teachers revealed during interviews that there
was no specific professional development for teachers prior to the implementatien of t
academy. Teachers and the assistant principal, however, did discussehdaraté at
monthly meetings and that they were engaged in a book SthdyGeven Habits of
Highly Effective Teensyith the assistant principal, the freshman academy administrator.
Studies suggest professional development for all stakeholders is important in the
sustainability of any new program. Although there was a lack of school-wide
professional development regarding the freshman academy, the heseartends if all
stakeholders had been better informed regarding the academy and adolescents, the
teachers would have gained more insight to better assist students and thg learni
environment.

Results. The Teacher Perception Survey showed teachers believed student
achievement had improved. The results from the school’s data revealed an iimcrease
the English | end-of-grade test scores but no increase in the algetiradaees. The
increase in student performance in English | and the lack of increase in d/ghbra
researcher believes, may be attributed to the changing of performancedsaridae

state’s math test a year after the freshman academy was impgein®esults for the 4-
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year cohort graduation rates showed a slight increase of 4%. The surveyasspons
regarding attendance indicated there was no change in the attendanceeate sinc
implementation of the academy. Comparable data from school data supported no change
in the attendance rate. In regards to attendance, research shows studergs who ar
successful in high school attend school regularly (Mizelle, 2005). In that regard, the
researcher found the freshman academy impacted the graduation rate; haweVventi

impact student attendance.

Evaluation. The teachers discussed that they believed the once a month meetings
and time to collaborate improved communication for the freshman academy staff.
Communication emerged as a theme throughout the discussions with teachers and was
coded as strong. Survey responses supported communication as strong in the Teacher
Perception Survey. Teachers also agreed the change from 45-minutetol&fses
minutes allowed them more time for instruction and building relationships with students
The high school principal during an interview suggested that the success ofdimaca
is evaluated based on the tests scores, completion of the freshman year, andlfevent
graduation rights.”

Summary of themes. Teacher interviews and focus group interviews presented
similar data in regard to the pre-assigned themes. Strong responsesomeiedre
classroom level changes, support structure, results, and evaluation. Modgranses
were coded in implementation and weak responses were recorded in professional
development.

Based on the content and inductive analysis of the data collected in Chapter 4,
conclusions are presented and discussed by the four research questions:

1. What were the conditions that warranted a freshman academy?
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Morton (2005), citing earlier research by Donohoe and Zigmond (1990), noted
ninth graders experienced academic difficulties upon the transition ts¢hglol
because for the first time students in the ninth grade must take and passl requrises
for graduation. The archived data from the district revealed the high schod stuithy
was targeted for implementation of a freshman academy because of poor student
performance on the ninth grade English | and algebra | state mandadetbtestudent
attendance, and a lower than average graduation rate. Prior to implementation of the
freshman academy, student performance on the state’s end-of-grade Eexglish | and
algebra | showed students scored lower than other students in the state. The graduation
rate at the high school was 64% compared to the state average of 69%. The average
attendance rate at the high school was 88% compared to 94% in the district and 95% in
the state. The basis for implementing a freshman academy at the highvgatio
supported by Mizelle’s (2005) research noting students transitioning from rsictdiel
to high school can experience a decline in grades, attendance problems, aatbfailur
graduate. Although the data from the district in this study identified probletins high
school, it did not identify conditions for the problems that warranted a freshman
academy. It is worth noting that the research literature in this stashfamed ninth
graders may encounter problems with transition because of certain conditions. Thes
conditions include students’ attitudes toward school, student motivation, and the culture
of the school. Ragland (2008) contended that motivation is an important reason for poor
student achievement. He further noted certain teaching and administrativeeprand
the school’s atmosphere could contribute to motivation. Letrello (2002) revealed in her
study that students’ attitudes affected student performance. Prittlzrd€05)

determined the culture of the school could contribute to the problems students face as
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they transition from middle school to high school.

2. What was the school district doing to address ninth-grade transition?

The research literature in Chapter 2, Chmelynski (2004), noted districts lagross t
nation were implementing freshman academies to assist with high schoiicmans
an attempt to address ninth-grade transition, the school district in thisusilimbd funds
acquired from a smaller learning communities’ grant to implemesitiinen academies.
The school district put into operation freshman academies at six of its high schbas wi
student population in excess of 1,000 students. The student population for the high
school at the time of this study was 1,041. In addition to implementing the freshman
academies, the school district put several strategies in place to addresy auiet
transition including providing freshman orientation, summer camps for rising feeshm
and assigning upper class student mentors to assist ninth-grade studentsedrca re
literature, Cooper and Markoe-Hayes (2005), supported these strategieagnstuadients
are fearful of the large physical layouts and the increased number of studesutspus.c
It is important because students entering high school for the first time mapdéast.
Implementing these strategies is also congruent with Pitts’s (20@aycesnoting
participation in summer camps and assigning advocates produced improvemengsn grad
and behavior for ninth-grade students.

3. Was the freshman academy at the high school being operated as designed?

The design of the freshman academy in this study was operated to support
students in transition. Through discussions with the school’s principal, assistant
principal, and teachers, they acknowledged the freshman academy at the high ashool w
designed to separate ninth graders from the rest of the student body in a building

designated specifically for first-time ninth graders with one admat@tand one
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guidance counselor. Research by Queen (2002) upheld that the intent of freshman
academies is to specifically place ninth graders in a designated locatibigbfschool,
isolating them from the rest of the student population providing for gradual transition into
high school. McDaniel's (2008) research recommends that having one administrator
promotes consistency, uniformity, and equity with regards to student issues. The
academy was designed with only those teachers who wanted to teach in tharireshm
academy in order to “look after” students who are ninth graders. The principayednve
that the teachers volunteered to teach in the academy. This supports research that
suggests providing students with teachers who care about them during thdiotrassi
important. Researchers Newman et al. (2000) maintained that students wiederce
teachers did not care about them may become disengaged and withdrawn. Each teacher
in the freshman academy in this study was on a team. Teaming allowed Hezgdac
plan together and collaborate on issues related to students and the curriculum. Cook et a
(2008) ascertained freshman academies should be designed to allow for abdakard
planning among teachers in order to benefit students academically. Teacbeirsede
that having one guidance counselor assisted students in knowing specificallyovpere t
for assistance with day-to-day “drama.” The guidance counselor vieweoldasr
important, not only in helping diffuse conflicts, but also as offering assistarkezp
students from dropping out of school by providing classes that support students in
transition. Research indicates dropping out of school is a cumulative processtimanife
predictable behaviors, such as increased disengagement and declining motivation during
the period of transition to high school (Chmelynski, 2004).

The district’'s goal for the design of the freshman academy was to imprdeatst

performance, student attendance, and the graduation rate. Although the Teacher
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Perception Survey indicated 69.2% of the freshman academy teachers agreedlgr stron
agreed that student test scores had improved since implementation of therfreshma
academy, a review of the school’s data prior to and after implementation acdghen&in
academy showed a different trend. The first year after implementdtgoscores for
English | end-of-course tests increased but declined in 3 subsequent yeaesswa$hao
substantial difference in the graduation rate and no increase in the attentandéese
findings are not consistent with previous research by Pitts (2005) and Torres (2004)
showing an increase in student performance and attendance.

4. What was the impact of the freshman academy on the key contributors
including motivation, attitude toward school, and school culture?

Students’ attitudes toward school, motivation, and the culture of the school play
an integral role in student success. Worley (2007) defined student motivation asé€a desir
to engage in the learning process” (p. 46). Teachers conveyed that studermtvaten
in the freshman academy. Teachers noted student interaction with their peeegard
to learning as a way they see students engaged in the learning proodestsSvere
engaged in their own learning by doing their assignments and participatingsin clas
students assisted other students in their classes with assignments. Stucadisgao
teachers as demonstrated in the interviews, encouraged each other to do welltssTeache
commented that they aid in the motivation of students by using various instructional
strategies. They indicated one of the biggest motivational strategiesenasetbf
technology. Teachers discussed a banner with students’ names on it hanging in the
hallway of the freshman academy. According to teachers, the banner seaveatalyst
for motivation, reminding students of their achievements.

In regard to student’s attitudes, teachers shared through interview disctisgions
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students exhibited positive attitudes in the freshman academy. Teachedstshta
students are seen in the hallways, “not moping about” and “not in fights every day.”
Teachers also commented that students knew the teachers cared about thera and wer
willing to help them. Murdock et al. (2000) maintained that it is important for stutdents
have positive relationships with teachers and peers to keep students from feeling
alienated and developing negative self images. Students with negative seff atnage
who feel alienated may become disengaged from school. The teacherseskfirasthe
students were taking ownership and some of the students offered to put articles in the
freshman newsletter. Focus group Il teachers agreed if students were aesflica
one class, they could be switched to a different teacher who taught the same class,
thereby giving the students a different environment to ensure succesarcRdseNield
et al. (2001) contended large high schools may offer a less personal environment, making
it easier for students to become anonymous, socially withdrawn, and academicall
disengaged, which may further exacerbate a smooth transition from middle to high
school.

The school’s culture adds to the motivation and attitude toward school. In this
study, teachers shared during the interviews and from the teacher sunstydeats in
the freshman academy knew what was expected of them; rules had beerhestédnlis
behavior. The teachers further expressed not only had the rules been set for the student
in the academy, but the same rules would apply to the students when they left the
academy. One teacher stated, “we set expectations for them every dagnsihey get
to the 10th, 11th and 12th grade, the teachers don’t have to mold them.” Smith (2007) in
the literature review supported this notion in referencing school culture. Hémad

there are certain expectations communicated to students by teachers atestaed
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expectations represented the norms. Students understood school-wide expectations.
Teachers expressed that students were participating in aftersclniteaand joining
clubs. Research by Smith-Mumford (2004) suggested that student actiwat@saal

for ninth graders to feel connected to their school.

An important component of the school’s culture is the teachers and how they view
themselves. The teachers in the freshman academy agreed that thesptikied in the
academy. The Teacher Perception Survey in this study supports the teatistastion
with the freshman academy indicating 84% of the teachers liked working iregierfan
academy. Teachers in both focus groups shared that they would not want to leave the
academy because of the relationship they shared with the administrator.gFqus
teachers perceived their roles as key, not only in instruction, but in establishing
relationships with students. These findings are supported by Clark’s (200hese
advocating a nurturing environment for students as they enter the ninth gradentsStude
in the freshman academy in this study were assigned an advisor to helpectiigvat
relationship between the teachers and students. Relationship emergedrees @dutiney
discussions with central office personnel and both focus groups. The implications of
having advisors can aid students with issues facing them as they encounter bawmtw sc
environment. This supports research by Wasley and Lear (2001) noting thatseache
assist students in ways not typical in large high schools. Teachers in theaineshm
academy also conveyed during the interviews that they spent time colliadparad
working together, attending monthly meetings, and being involved in team planning.
Conclusions

From the findings it can be summarized that while problems were identified by

the district, the data did not point to conditions such as students’ attitudes toward school,
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motivation, and the school’s culture as the rationale for implementing a fiashm
academy. The data also did not show the freshman academy impacted student
performance. These findings are consistent with Fraker (2006), concludiagvieeno
improvement in academic achievement for students in a freshman acadendata he
further indicated there was no improvement in student attendance. Gary (2004) also
found in his study that student attendance was not impacted by a freshman academy
program. The findings also revealed there was no significant difference irath@atgon
rate for the students who participated in the freshman academy. Thesesfindiiigp
other studies regarding freshman academies.

As cited in the literature review, school districts across the nation are
implementing strategies to address high school transition due to poor student
achievement, poor student attendance, and low graduation rates. The schooldistrict i
this study saw a need to address transition issues and did implement sttataddress
high school transition. One of the strategies, because of the low student performance
low attendance rate, and low graduation rate at this high school, the distritiempéd
a freshman academy. In addition to the freshman academy, the high schooltudthis s
provided freshman orientation for the incoming ninth graders. The findings disclosed
that the freshman academy at the high school was being operated as designed. The
students were isolated from the rest of the student population with one administrator and
one guidance counselor and a team of teachers to assist students with probleoutdtha
occur during transition. Finally, students’ motivations, students’ attitudesd®ehool,
and schootulture were impacted by the freshman academy at the school in this study.
Teachers spent time planning and collaborating; rules and expectations had been

established for student behavior. Students were involved in extracurriculatiescawnd
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clubs, test scores were improving, attendance was unchanged, and the graateation r
increased.
Delimitations of the Study

This study was a case study examining one of the high schools in a district i
North Carolina. The study data were comprised of data from archived docurnents, t
administrators, and teachers of the school.
Limitations of the Study

This study was limited to schools with ninth-grade or freshman academies.
study was limited to student data for students who were in the ninth grade fostthe fir
time and were enrolled in end-of-course (EOC) classes. The studynivees fimited to
the perceptions of teachers of ninth-grade or freshman academies.

Recommendations

Generally, the data from the interviews and survey indicated that the&mresh
academy impacted high school transition at the high school with regard to student
achievement, the graduation rate, student attitudes, and motivation. There wagrhowev
no impact on student attendance. Based on the data, the following recommendations are
needed for continued success in those areas of the freshman academy:

1. The school district in this study should provide strategies to ensure all ninth
graders in all of the high schools are involved in some type of transition programrin orde
to compare student achievement, student attendance, and the graduation rate of all
students. The research revealed the school district in this study implentesttsgles
for six of the eight high schools in the district. Since the transition to high ssheol i
critical time in the lives of adolescents, it is important to ensure all saidemteceiving

assistance with the transition process. Horwitz (2008) maintained that fesen t
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students who appear to be academically prepared for high school face considerable
challenge during the 9th grade transition” (p. 2).

2. The school district in this study should educate all stakeholders at the school in
this study about the freshman academy. The research showed all of thestdathet
know why there was a freshman academy at the high school. If programdare t
successful, all of those involved with execution of the program should be knowledgeable
of the program. McDaniel (2008) maintained a key factor in the success of ampriegr
the training of all stakeholders.

3. All teachers who teach in the freshman academy at the school in this study
should have professional development specific to the freshman academy and the students.
The research showed there was no professional development for teachers spbeific t
freshman academy. It is important that all teachers can design instruxtioolaborate
with peers in order to meet the specific needs of ninth graders and the curriceyum t
teach. Cook et al. (2008) suggested professional learning and collaboration provides
teachers with insight, increases morale, and transcends the learning eenirtmm
benefit students.

4. The school or school district in this study should provide extensive transition
activities throughout the school year. The research revealed this school ondiegrovi
freshman orientation prior to the students beginning school. Providing extensive
transition activities such as student report card conferences and sute@sgioas
denoting student accomplishments would enhance and promote student success.
Dedmond (2006) maintained that providing extensive and comprehensive activities
would help students stay in school and reduce dropout rates.

5. The school or school district in this study should involve parents from the



92

school in this study in school activities. The research showed there was lim@athpar
involvement. Parents play a vital role in the lives of students. Parental involyement
Mizelle (2005) maintained, is one of the key links to a student’'s academic anbigye
attendance, attitude, and behavior. Parents who are involved during the transition to high
school usually stay involved all through the high school years (Mizelle, 2005).
Recommendations for Future Research

As indicated in this study, the school district should include all first-timé nint
graders in assisting with high school transition. The sustainability of agonag
dependent upon knowledge of the program and professional development of those
administering and executing the program. Queen (2002) noted that students who fail to
graduate may experience lifelong problems. In that regard, the followingssiongeare
recommended:

1. Conduct a program evaluation of freshman academies in the same size distric
to determine their effectiveness in preventing high school dropout.

2. Study the professional development provided in other freshman academies in
the school district in this study and the lack of professional development in freshma
academies to compare the sustainability of the program.

3. Conduct a study of the students involved in freshman academies in the school

district to track postsecondary activities.
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Survey Questions
Please indicate your level of agreement with each statement, with 1 bemgj\stgree
(SA), 2 being agree (A), 3 being neutral (N), 4 being Disagree (D) and 5 beinglgtr
disagree (SD)

1. Since the implementation of our academy, communication between teachers and
students has been more positive.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5

2. Teachers like working in the Freshman Academy.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5

3. Teachers are encouraged to communicate concerns, questions, and constructive
ideas.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5

4. Teachers spend more time working together to develop and plan instruction.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5

5. Teachers use various instructional strategies in the academy.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5

6. Students are encouraged to help others with problems.

Strongly Agree Agree Neither Agree nor Disagree Degree StRisgtyree
1 2 3 4 5

7. Teachers in the academy communicate expectations to students.

Strongly Agree Agree Neither Agree nor Disagree Degree StRirglyree
1 2 3 4 5

8. Teachers in the Freshman Academy foster relationships with students.

Strongly Agree Agree Neither Agree nor Disagree Degree Stidisglyree
1 2 3 4 5
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9. Teachers work together in trying to achieve goals.

Strongly Agree Agree Neither Agree nor Disagree Degree StRisgtyree
1 2 3 4 5

10. Teachers are involved in decision-making as it relates to the operation of the
Freshman Academy.

Strongly Agree Agree Neither Agree nor Disagree Degree Stiusghree
1 2 3 4 5

11. Teachers do not participate enough in decision-making as it relates to the
operation of the Freshman Academy.

Strongly Agree Agree Neither Agree nor Disagree Degree StRisgtyree
1 2 3 4 5

12. Since the implementation of our academy, freshman grades have improved.

Strongly Agree Agree Neither Agree nor Disagree Degree StRirglyree
1 2 3 4 5

13. Since the implementation of our academy, freshman test scores have improved.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5

14. Since the implementation of our academy, student tardiness has improved.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5

15. Since the implementation of our academy, student attendance has improved.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5

16. Rules for student behavior are consistently enforced.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5
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17. Since the implementation of our academy, student misbehavior does not interfere

with teaching.

Strongly Agree Agree Neither Agree nor Disagree Degree Strorgfgiee
1 2 3 4 5

18. Since the implementation of our academy, student behavior is positive.

Strongly Agree Agree Neither Agree nor Disagree Degree Stroisglgriee
1 2 3 4 5

19. I would recommend a freshman academy to other schools.

Strongly Agree Agree Neither Agree nor Disagree Degree Strasgty&e
1 2 3 4 5

20. | believe freshman academies ease the transition from middle school to high

school.

Strongly Agree Agree Neither Agree nor Disagree Degree Stroigglgriee
1 2 3 4 5
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YAHOO! MAIL

Classic

Re: Permission to do research
Friday, February 13, 2009 1:22 PM

Sherry,

I will gladly allow you to conduct your research at XXX. | believe our Freshman Academy is
developing into a model transition program for 9th grade students. Leadership in that Academy
is provided by Mr. XXX. | have copied him on this response so that he will have some knowledge
of your request. Please contact him regarding your visit(s).

| look forward to seeing you.

Principal

February 12, 2009
Principal

High School

XXX, North Carolina

| am a doctoral candidate at Gardner-Webb University, Boiling Springs, NC. As an educator,
specifically a former middle and high school teacher and administrator, transition concerns are of
great interest to me. My study will address freshman academy and its impact on high school
transition.

| am requesting permission to conduct my research at your school. My research will consist of
interviewing and surveying teachers in the ninth grade academy at the high school. | would also
like to interview you, the principal, the academy administrator and the ninth grade guidance
counselor. The Assistant Superintendent has granted permission from the district and is
supportive of my endeavor.

| am also requesting access to archival data with regards to student records, i.e. attendance,
discipline referrals, and grades. All data collected and analyzed will be presented to the
Gardner-Webb University excluding student and faculty names. A pseudonym will be used in the

study in place of the actual school name.

I will be very happy and excited to discuss the findings from my study with you and your school. |
look forward to hearing from you.

Sincerely

Sherry Grier Veasey



108

Date: Wednesday, February 11, 2009, 2:01 PM

Sherry,

OK to conduct research as long as Mr. XXX grants permission. It was certainly good to talk with
you. Thanks.

Assistant Superintendent
Secondary Schools
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From: Sherry Veasey [mailto:sherry v_2000@yahoo.com]
Sent: Wednesday, July 02, 2008 8:48 AM

To: Allison Paige Potter (apotter)

Subject: Dissertation Instruments

July 2,2008

Dear Dr. Potter,

| am a doctoral student at Gardner-Webb University, Boiling Springs, North Carolina. | am quite
interested in high school transition as it relates to student achievement, attendance and
behaviors.

| have read your dissertation and | request permission to use and adapt the Ninth Grade Teacher
Questionnaire as well as the Principal/Teacher Interview Guide as part of my study. | believe any
information | ascertain will add to the body of research. | shall be happy to share any findings
with you.

Sincerely,

Sherry Grier Veasey

Sherry,

Yes, you have my permission to adapt and use the surveys. Good luck on your research and let
me know how it turns out.

Feel free to e-mail me if you have any questions about my work.
Allison

Allison Potter, Ph.D.

Business Officer

Sparks Bureau of Business and Economic Research
FEC 221

330 Innovation Drive

The University of Memphis

Memphis, TN 38152

901-678-4148

901-678-4086 (fax)

apotter@memphis.edu
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Principal I nterview Questions

Please provide a brief response to the following questions.

Principal Information

1. Are you the Freshman Academy Principal, head principal or both?
2. How long have you been the principal of this school?

3. What other educational experiences have you had?

School and Freshman Academy

4. Is your school a Title | school?

5. Is your academy only for low achieving ninth grade students?

6. Is your academy in a separate place on your campus?

7. Do teachers on the same teams have the same planning time?
Implementation

8. What was the rationale for implementing the freshman academy?
9. How were teachers selected to teach in the freshman academy?

10. How much professional development were teachers given for the freshman
academy?

11. How much input did you receive from Central Office regarding the
implementation?

12. What are the measurable goals for the freshman academy?
Evaluation
15. Have the goals of the academy been met?

16. How do you monitor teachers in the Freshman Academy?
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Questionsfor Central Office Personnél

Please provide a brief response to the following questions.

1. What was the role of Central Office in the implementation of the freshman
academy at the high school?

2. What support has the Central Office given to the school in regard to freshman
academy?

3. Does the Central Office provide professional development for teachers in the
freshman academy?
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Focus Group Questions

How would you define the Freshman Academy?

Why is there a Freshman Academy at the high school?

What aspects of the Freshman Academy have you found most challenging?
What teaching techniques to you use to motivate students?

What is the overall impact of the Freshman Academy?
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Telephone Interview with Principals
Interviewer: Tell me how you assist ninth graders with the transitigaunschool.
Principal # 1. We have a freshman orientation for upcoming ninth grade students. They
come to school and we allow them to go through their schedules. It is an abbreviated
schedule. They are divided into groups and taken on a tour of the school. Teachers are
assigned to the students as advisors. These teachers meet with the students during
homeroom on a regular basis to discuss materials Titwer/ Habits of Highly Effective
Teens
Principal # 2: In addition to the day of orientation, we have a three hour summer camp
for the upcoming ninth graders. They are involved character building activisemes
an upperclassman mentor who assist them throughout their freshman year. They
participate in scavenger hunts to familiarize themselves with the saibthea school
environment. They get a chance to meet their teachers and ask questions.
Principal #3: Our upcoming ninth graders participate in a three hour summer camp in
addition to the regular orientation. They get a copy of their homeroom schedules and w
talk to them about the life of ninth graders at the school. They are assigned an advocate.
Principal #4: We have a three hour summer camp for our ninth graders. They get an
opportunity to tour the building and meet their other classmates. We talk to them about
high school life. Prior to the first sporting event, the ninth graders and theirgarent
served dinner, schedules are handed out and information about the school is shared. (A)
Principal #5: In the past, we have had a summer camp for the ninth graders. They me
their teachers, principal and received their class schedules. They alspatad in a
scavenger hunt. Now we go over to the middle school with the ninth grade counselor,

meet with the students and give them registration information. We meet thienmaga



118

August with their parents and present information to them about the school and
expectations in a power point during an assembly type program. The studgsmare
information about study habits, test taking strategies and how to be successfal in hig
school. They get their schedules and follow their schedules in an abbreviatédtiae
Principal #6: We don’'t have a camp for our freshmen. We do have a two hour
orientation. The students and parents are invited to tour the building, meet thesteacher

counselor and administrator.
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Survey Frequency Tables

Q1
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Since the implementation of our academy, communication between teachers and
students has been more positive.

Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 6 46.2 46.2 46.2
Agree 4 30.8 30.8 76.9
Neither Agree nor Disagree 3 23.1 23.1 100.0}
Total 13 100.0 100.0
Q2
Teachers spend more time working together to develop and plan instruction.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 6 46.2 46.2 46.2
Agree 5 38.5 38.5 84.6
Neither Agree nor Disagree 1 7.7 7.7 92.3
Disagree 1 7.7 7.7 100.0]
Total 13 100.0 100.0
Q3
Teachers are encouraged to communicate concerns, questions and constructive ideas.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 8 61.5 61.5 61.5
Agree 5 38.5 38.5 100.0}
Total 13 100.0 100.0
Q4
Teachers like working in the Freshman Academy.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 6 46.2 46.2 46.2
Agree 5 38.5 38.5 84.6
Neither Agree nor Disagree 2 154 154 100.0]
Total 13 100.0 100.0
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Students are encouraged t%shelp others with problems.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 1 7.7 7.7 7.7
Agree 7 53.8 53.8 61.5
Neither Agree nor Disagree 4 30.8 30.8 92.3
Disagree 1 7.7 7.7 100.0]
Total 13 100.0 100.0
Q6
Teachers in the academy communicate expectations to students.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 6 46.2 46.2 46.2
Agree 7 53.8 53.8 100.0}
Total 13 100.0 100.0
Q7
Teachers use various instructional strategies in the academy.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 7 53.8 53.8 53.8
Agree 6 46.2 46.2 100.0}
Total 13 100.0 100.0
Q8
Teachers in the freshman academy foster relationships with students.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 7 53.8 53.8 53.8
Agree 5 38.5 38.5 92.3
Neither Agree nor Disagree 7.7 7.7 100.0}
Total 13 100.0 100.0
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Q9
Teachers are involved in decision-making as it relates to the operation of the freshman
academy.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 6 46.2 46.2 46.2
Agree 6 46.2 46.2 92.3
Neither Agree nor Disagree 7.7 7.7 100.0]
Total 13 100.0 100.0
Q10
Teachers work together in trying to achieve goals.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 5 38.5 38.5 38.5
Agree 8 61.5 61.5 100.0}
Total 13 100.0 100.0
Q11

Teachers do not participate enough in decision-making as it relates to the operation of

the freshman academy.

Cumulative
Frequency Percent |Valid Percent Percent
Valid Neither Agree nor Disagree 7.7 7.7 7.7
Disagree 9 69.2 69.2 76.9
Strongly Disagree 3 23.1 23.1 100.0]
Total 13 100.0 100.0
Q12
Since the implementation of our academy, freshman test scores have improved.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 3 23.1 23.1 23.1
Agree 6 46.2 46.2 69.2
Neither Agree nor Disagree 4 30.8 30.8 100.0]
Total 13 100.0 100.0
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Since the implementation of our aca%gny, student tardiness has improved.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 2 154 154 15.4
Agree 5 38.5 38.5 53.8
Neither Agree nor Disagree 5 38.5 38.5 92.3
Disagree 1 7.7 7.7 100.0}
Total 13 100.0 100.0
Q14
Since the implementation of our academy, freshman grades have improved.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 7.7 7.7 7.7
Agree 7 53.8 53.8 61.5
Neither Agree nor Disagree 5 38.5 38.5 100.0]
Total 13 100.0 100.0
Q15
Rules for student behavior are consistently enforced.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 7.7 7.7 7.7
Agree 9 69.2 69.2 76.9
Neither Agree nor Disagree 3 23.1 23.1 100.0}
Total 13 100.0 100.0
Q16
Since the implementation of our academy, student misbehavior does not interfere with
teaching.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Agree 2 154 154 15.4
Neither Agree nor Disagree 8 61.5 61.5 76.9
Disagree 3 23.1 23.1 100.0}
Total 13 100.0 100.0
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Since the implementation of our aga:gemy, student behavior is positive.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Agree 9 69.2 69.2 69.2
Neither Agree nor Disagree 3 23.1 23.1 92.3
Disagree 7.7 7.7 100.0]
Total 13 100.0 100.0
Q18
Since the implementation of our academy, student attendance has improved.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Agree 6 46.2 46.2 46.2
Neither Agree nor Disagree 6 46.2 46.2 92.3
Disagree 7.7 7.7 100.0]
Total 13 100.0 100.0
Q19
I would recommend a freshman academy to other schools.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 6 46.2 46.2 46.2
Agree 5 38.5 38.5 84.6
Neither Agree nor Disagree 1 7.7 7.7 92.3
Strongly Disagree 1 7.7 7.7 100.0]
Total 13 100.0 100.0
Q20
I believe freshman academies ease the transition from middle school to high school.
Cumulative
Frequency Percent |Valid Percent Percent
Valid Strongly Agree 7 53.8 53.8 53.8
Agree 5 38.5 38.5 92.3
Neither Agree nor Disagree 7.7 7.7 100.0}
Total 13 100.0 100.0
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